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ABSTRACT 

This report presents the 1973 Distinguished 
Achievement Award entry from the graduate program in counselor 
education at Rhode Island College — a performance-based program on 
effective selection, training, and evaluation procedures which leads 
to either a master's degree in counselor education (Ed.M*) or a 
Certificate of Advanced Graduate Study in Counselor Education. The 
report discusses the major areas of focus in the program: a) 
screening and selection of relevant criteria for the helping 
professions, b) effective program sequence for maximum student 
learning and growth, and c) written and practical evaluation 
procedures for determining student progress and program 
effectiveness. Course objectives, methods of instruction, evaluation 
techniques, and test materials are presented in Appendix A. The 
remaining appendixes include evaluation forms and brochures on the 
graduate program. (BRB) 
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statement 

Rhode Island College, Division of Educational 
Studies r submits a humanistic program developed by 
the Department of Counselor Education for considera- 
tion in the competitive 1973 Distinguished Achievement 
Award Program sponsored by the American Association of 
Colleges for Teacher Education. 

The submitted program is a performance based se- 
quence based on effective selection, training and 
evaluation procedures. Evaluation of current national 
counselor education programs and directions led to a 
systematic program revision over a two year period. 
The emergent program has premise in humanistic values, 
human effectiveness and human growth. 

Revision includes a development of functional 
screening — selection procedures based on functional 
criteria, major curriculum revision based on systematic 
programming, the development of behavioral objectives 
for every course offering student involvement in prac- 
tica or group experience early in the program sequence, 
and a performance based comprehensive examination based 
on functionality. After careful study three areas of 
concern became three major areas of focus, (1) screen- 
ing and selection of relevant criteria for the helping 
professions, (2) effective program sequence for maximum 



student learning and growth, (3) evaluation procedures 
for determining student progress, and the effectiveness 
of the revised program. Each area offers discrete 
areas of research as well as correlates for inter- 
relationships of each area within the total program. 



Overview 



The graduate program in Counselor Education at 
Rhode Island College is an innovative performance 
based program. The department offers two graduate 
programs; the Ed.M. and the CAGS. The master's pro- 
gram is comprised of 30 s.h. of which 27 s.h, are 
prescribed in specific courses. There is no thesis 
option. The CAGS3 is cx thirty hour program beyond the 
masters/ comprised of fifteen semester hours in the 
behavioral sciences and fifteen semester hours in 
Counselor Education. Both programs are designed 
primarily to train counselors for service in the 
school setting. 

Departmental goals of helping people toward self 
direction and self responsibilities are consistent 
with the goals of other helping professions. Goals 
are twofold: assisting the student to concretize his 
life style in fruitful directions; and developing competen- 
cies to assist his clientele to do likewise. Given the 
continuing awareness that the most pressing problems 



of our times are human problems and the human condition^ 
it was logical that the department develop a program 
that would be accountable in effective pedagogical 
direction and competencies to not only the graduate 
population it serves but ultimately accountable to the 
consumer public. 

Studies cite negative regressive directions of 
potential counselors upon admittance into formalized 
graduate programs • Stated simply^ potential counselors 
are more aware^ more sensitive^ before entrance into 
a formalized graduate program than when they emerge 
with a graduate degree. It, therefore, became necessary 
to establish functional criteria of current effective- 
ness of the population seeking admission into the pro- 
gram, a valid index of the effectiveness of the depart- 
mental sequence, and a valid index of student effec- 
tiveness at the completion of the. sequence. The various 
traditional programs used in institutions of higher 
learning for the training and preparation of "helping" 
individuals have been far from adequate. In many cases 
such programs are actually ineffective as well as ir- 
relevant. To assess program strengths and weaknesses, 
it becomes imperative for educators to look at both the 
product and the process of their programs. The Counselor 
Sducation training sequence at Rhode Island College 
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emerges from the following assvimptions which underlie 

a hiimanistic program z-'- 

1. The educational goal for the trainees 
in Counselor Education is growth, as 
differentiated from learning. 
2 • Growth is viewed as a creative process ? 
i.e., a process of original and new 
choices, not a mechanistic repetition 
of learned responses to problem solu^ 
tions • 

3. The trainee program focuses upon the 
person as an organic entity rather 
than as a receptacle for learning. 

4. The highest form of morality (personal 
and professional) is the encouragement 
of the individual's growing his own 
values. 

5. The necessary condition for growth is 

the subjective involvement of the student. 

6. The highest educational goal is the stu- 
dent's search for meaning, his search 
for himself. 

7. The pi:irpose of the trainee program is 
to facilitate growth as a process. 



-^Joanne Chenault, "A Proposed Model for a Humanistic 
Counselor Education Program," Counselor Education and 
Supervisio n, Vol. Ill, Fall, 1968, pp. 5-8. 



8. The nature of the growth potential is 

and should be different for each student. 

Historical Development 

The Department of Counselor Education at Rhode 
Island College was formalized as a department by Presi- 
dent Gaige in 1966 • Until that time the department 
had served as a graduate program within the Division of 
Graduate Studies. With the formalization of the depart- 
ment, direction and implementation extended departmental 
involvement to the Division of Educational Studies and 
the Division of Graduate Studies. The faculty was com- 
prised of three full time members who offered ten courses. 

The departmentalization increased faculty positions 
to four and course offerings were increased to eighteen 
on a rotating basis. An NDEA training grant was re- 
ceived for the summer program in 1967. 

Eighteen students completed the master's program 
in 1966. As increasing student enrollment continued, 
faculty positions were increased to six full time mem- 
bers and several part-time teaching faculty. The 1972 
departmental budget is $85,000. The graduating class 
of 1972 boasted 72 master's degrees awarded in Counselor 
Education. At present there are 195 master's candidates 
currently enrolled in the program and 27 CAGS candidates. 

In September 197 0 the department introduced and 
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initiated a new program for training counselors. It was 
noted that school practitioners in the state were func- 
tioning in two basic roles; dyadic and small group coun- 
seling, educational and vocational information — dissemi- 
nating, and placement functions. Program revision incor- 
porated preparation of candidates for both roles. 

Three of the major critical changes in the program 

were : 

1. The introduction of an intensive screening 
experience for the selection of trainees. 

2. The relatively iimnediate introduction of 
students to a practicum experience in the 
training sequence . 

3. A second or advanced practicum toward the 
end of the training program. 

The introduction to a practicum early in the train-' 
ing sequence differs philosophically from traditional 
programs. The basis for such change was derived from 
the increasing researc/i evidence in extracting and pre- 
dicting success variable in Counselor Education programs 
throughout the country .-^ 

In 1971 the second phase of program revision was 
initiated,- Two major areas were reviewed and revised. 
1, Development of course outlines based on 

behavioral objectives. This thrust demanded 



Carkhuff & Berenson : Beyond Counseling and Therapy - 
Holt; Rinehart; Winston, 1967. 



that the process to which students were 
expected to participate be concrete and 
operational (Appendix A) . 
2, The development of a performance based 
comprehensive examination in addition 
to the written comprehensive. Tradi- 
tionally master's candidates were as- 
sessed on a written comprehensive which 
covered major theories in counseling, 
organization and administration of gui- 
dance programs, the test and measure- 
ment function in guidance and counseling, 
and case problems. Although these areas 
are critical within the guidance and 
counseling framework, the written com- 
prehensive does not p;:ovide an index of 
the counselor's effectiveness in imple- 
menting the principle involved into ef- 
fective action programs . 

Selection and Screening 

In general the selection of potential counselors is 
based on the traditional indices of I. Q. scores, former 
schooling, GPI, and the result of standardized test which 
indicate the probability o£ success with academic tasks. 
These criteria are inadequate in selecting persons for 
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service and training in the helping professions, because 
there is no indication in any of the criteria of how ef- 
fective the potential counselor performs in the area of 
interpersonal skills. In other words, the more generally 
used criteria do not predict helping effectiveness • How- 
ever, there is a principle for estimating future effec- 
tiveness. It states the best predictor of future func- 
tioning is an index of present functioning. It there- 
fore became necessary to develop a relevant screening de- 
vice that TTOUld predict which persons applying to the 
program would most effectively utilize the training 
sequence. The screening procedure earned an honorable 
mention for AACTE in 1971. The instrument Screening to 
Assess Relationship Trainability (START) was designed 
to measure three critical areas deemed effective in the 
research for facilitating the growth of others; commun- 
ication, discrimination, and trainability. 

Communication is the ability or skill to respond in 
facilitative ways, verbally or nonverbally, to another. 

Discrimination refers to the ability to differentiate 
a more helpful response from a l6ss helpful response. 
It is also a skill of differentiation of relevancy from 
irrelevancy in the counseling sequence. 

Trainability indicates the student's responsivity 
to instruction in the training analogue within the screen- 



■^Carkhuff - Helping and Human Relations, Vols. I and II, 
Holt, Rinehart, Winston, 1969. 
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ing session. 

START is a videotape with ten segments of emotion- 
ality portrayed by a representative population: each 
segment of the video produces a multitude of possible 
responses. The potential counselor is cast into the 
facilitative role. Responses can then be rated on 
levels of effective responsivity . The interjection of 
the training analogue provides a pre-post measure of 
trainability . START scores provide an index of current 
facilitative performance as the predictor of future 
performance. START scores are weighted with the more 
traditional screening indices and the selection com- 
mittee makes recommendations for acceptance into the 
program (Appendix B) • 

Program Sequenc e 

The master's program is a thirty hour graduate pro- 
gram. Six of the thirty "semester hours are spent in 
behavioral and humanistic studies (see appendix for list- 
ing) . Twenty-one semester hours are in the major gui- 
dance and counseling concentration in either elementary 
or secondary school counseling. One elective may be 
chosen from ten course offerings in addition to special 
workshops on counseling. 

Students are required to maintain a GPI of 3.0 to 
maintain matriculated candidacy. In addition, all students 
are required to complete a residency requirement that may 
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be achieved in three ways; one semester of full-time 
s . h. ) , two consecutive summer sessions , or 

' .auer sessions in a three ye^i period. 

The CAGS program is comprised of thirty semester 
hours beyond the masters. Fifteen semester hours are 
spent in the guidance and counseling major. Fifteen 
semester hours may be chosen in the disciplines of 
Psychology, Anthropology, or Sociology. The CAGS 
candidate is required to involve himself in a field 
project as a source of independent study, and research. 
Upon completion of course work and the project the 
student .is evaluated for the CAGS degree. 

Departmental course and workshop offerings are 
diverse yet compatible through the establishment of 
behavioral objectives. One of the major premises under- 
lying the field of guidance, school counseling, and 
student personnel work is that human behavior is a 
product of an individual environmental interaction. An 
effective counselor education program must assist indi- 
viduals to understand themselves and others. 

The entire sequence is designed on the student's 
life style as a foundation for skill development rather 
than skill development based on theoretical knowledge or 
theoretical insight. The student is encouraged to meet 
frequently with the faculty and advisors for feedback in 



his personal quest for development. 

The implementation of the revised program, system- 
atically arranged, provides a fruitful direction in an 
era of effectiveness and accountability (Appendix C) . 

Evaluation 

Evaluation has a twofold purpose; one, to assess 
the growth of students participating in the program, 
and secondly, to provide a pulse beat of the program; 
to seek out the weakness, and preserve the strengths. 
Systematic programmatic research is a vital ongoing 
process rather than spurious attempts to "justify." 

In every graduate program that administers a com- 
prehensive examination as part of the evaluative pro- 
cedure, students indicate achieved proficiencies in 
the subject area of the major, prior to the awarding 
of the master's degree. In the field of guidance and 
counseling the more traditional indices of a written 
comprehensive examination or the written thesis are 
inappropriate measures of counselor functioning. Writ- 
ten comprehensive examination provides a measure of 
how well the student has mastered the content material 
but provides no indicator of how well the student can 
implement his knowledge into everyday living effective- 
ness for himself and those he serves. 
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Some measure of counselor effectiveness can be sie- 
cured through the counseling practicum experience by 
use of close supervision and audiovisual feedback- The 
practicum is designed primarily as a laboratory ex- 
perience as a testing ground for new or reinforced 
skills. The practicum does not provide an adequate 
measure of effective facilitative functioning in the 
everyday life-work setting. 

The Department of Counselor Education at Rhode 
Island College initiated a two-part comprehensive 
examination as the final evaluative procedure, writ- 
ten and performance, because throughout the program 
the student is exposed to both a wide variety, of 
theoretical constructs and experiential involvement 
toward the goal of an individualized personal philo- 
sophy of counseling with the development of appropriate 
skills. 

Part I (Comprehensive) is a written examination 
covering the field of guidance and counseling broadly 
and specifically. The examination is devised by the 
faculty to test the mastery of academic material covered 
in course work. The student is required to develop his 
or her philosophical premise in a well-defined manner, 
citing appropriate sources and established theories.* 
The student is then asked to apply his framework to his* 
specific work setting in a variety of field problems. 
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This portion of the examination tests not only the ability 
to formulate and develop a person's philosophy for coun- 
seling but also allows the opportunity for the student 
to deal with pragmatic problem solving in the work-life 
construct. The examination is given twice a year and 
lasts three hours. 

Part II (Comprehensive) The second phase of the com- 
prehensive examination is a performance based evaluation. 
Students are scheduled with coached clients for live in- 
terviews. Sessions are taped with at least one faculty 
member in attendance. Problems presented by the client 
are current and real. 

Faculty judgments, client judgments and self evalua- 
tion by the student, based on specific criteria broadly 
based to cover existing theories and techniques comprise 
the evaluation data. Each session is independently scored 
by two or more faculty members prior to total evaluation. 
The composite of faculty scores, client judgments and 
the self evaluation are compiled for final evaluation of 
student performance. Both portions of the two part 
comprehensive are collated and evaluated by a faculty com- 
mittee in light of student progress program effectiveness 
and faculty input. Recommendations are forwarded to the 
graduate dean (Appendix D) . 
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RHODE ISLAr^D C01,1.?X;E 
EDUCATIONAL STUDIK3 DIVI^aOlT 
DEPAllTKEKT OF COUl-JSKLOli EDUCATION 

COURSE n}ir;iEv: format 



A* D^TjjjrtKl^t I Counr^olor J-jclucation 

B» Ccmrs^c Ku^v-lhjr &T:ltlqi Guidance '401, Prlnclplor: of Gv^idavico • 
C» _Q,oui\se pcscript^^.oni 

Consideration is given to the nat-uro and need of school 
gi.iidancCp evaluation and operation of the major f:;erviccr: , 
v\nderstandinr> of the Indivtidual, ijup.'^.rting of Guidance 
infor^Tirxtion, coimselins the individual, and place}.-;.ent rnd 
follov; ixp. Tills is a basic course for prospective teachcrr- ^ 
ndininlstrcitors , and p^iuidanoe covmselorsM 

92il£'J?~lS^Il,^ 3 graduate credits, 
iiours I class hours per week. 

Enroll.: Class linit, 35 students* 

E. Course Purposes 

This course is designed to explore the pupil personnel 
fuiiction vri^hin the school setting v;ith special emphasis 
being placed on the reasons for the Guidance service, the ■ 
personnel involved and the services offered c 

_'ropicfil Outline : 

1. The nature of Guidance within the school system. 

A» Behaviora l objective i 

The leai^ner villi vrrite a definitive description 
of the school Guidance function. This descrip- 
tion raust clearly incorporate the five basic 
princijples of Guidance enranerated by Sherter 
and Stone (see C) 

^* Method of instruction » 

Lecture, discussion, and possible guest speaker. 

C« Instru.ctional iteins ^ 

A film or filmstrtip will b^ used in conjunction 
with the following texts and supplementary readings. 

Arbuckle, Pu pil Personnel Services in the 

Modern School 
Shertzer & Stone, Fundamental s ^ Guidance. 
" •* Into ductl on to Guidance t 

Selected Readings 

Q D. Evaluation I 
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Guidance in Auo2'ico.u society • 

A» Bol^lvloral ob.iec tivu : 

Given an imclercti^ndlng of current l^rends in Amer- 
ican society, the learner v:ill (1) Identify at 
least one resultant iuiplloation for school f;u5.d- 
anco prop;3*amG and (2) describe r> , lidance rcrvir.o 
to cope uith t\v iuM-^i^f^.^^'^ on. Thii. od ^cr 

vice must be Jl.. v. itou \.ith at least tvio euppvt?rt 
inc rcferencCvS fron the rersonncl ancl Grijxlance 
Jo i;rnal , School Ccrunselor > or * the AC>::S^ JouriT/^^^ 

I'othod of inst ruc tion : 

Class lecturey, guest speaker, and subdivisioh 
of class into siiiall group discurjslon and problou 
solving tea^is. 

Ins trtxc ti onal Iteris ; 

Assigned readings among the follovring? 

Arbuckle, P\.\pil^ Personnel Services in Modern 
Schools , 

Shertser&Stone , |\mdaj^^ of Guida nce 

Hiller&V/eigel* , Todays '"Guidaiicc'^ 
APGA, Personnel and Guidaiice Journal 
School Counselor 

C otmselo r ifducation and Supe rvision 
Toffler, Future Shock > 
Reich, The Greeninpc of A merica > 

D. Evaluation : 

Midseinester exam and crltlqueof v:ritten exercise • 

Needs and concerns of youl^hi A rationale for Guidance. 

A. Behavioral ob^Jective: 

Given five developmental needs of adolescents 
the learner will design five guidance services 
to meet those needs. The rationale for these 
must be supported by at least three references 
found in the bibliography below (see C) • 

Metho d of instruction : 

Lecture and the use of student panels » 

C, Instructional items : 

Schneider, C ounseling the Adolsecent » 
Stone&Church, Childhood & Adolescen6e > 
Reich, The Green in.p : of Axn.erica 
Erilcson, Ch i Idho od & S o c i e ty 
Goldman, Growing; Up Absurd • 



3. 

Coleman, fl^l^l^^^-'i!^ ^-''v 

'I. nolo and function of the sahooD coi\:i::olGr. 

Bc^^;;Viorr\l objcy t5j;o 8 

T^K. . K . v.'ill intcTvlevr a scl.'ool coiuiooloy 
to dctGxaiue t!)o nr^ture avid scope of tlio r;i\:^.dr >vcc 
fuvictioun offered \>y thut coin-).*:;oloro The Gtr.-eiit 
v:ill thcri subnit a brief U3.^itten dci^jcription : iJ 
evaluation of his findi.nr;f>p Thl.s intcrviov; .r;:;cJ 
evaluation vrlll be ^lUu^ed on hoi; vrcll the ^ ^lt 
utilised the ASCA Policy Statcoacnt in igatherU v 
hlv? intei^icw faoty and in making hie Anscss: v. 

Method of in;^:b:i:uctiou : 

The ASCA Policy Statciaent vrill be critiqued In 
clast5. A panel of visitini; s.chool couaisclor-j 
will di.scut3s their viuiJS on the role of the 
counselor, 

Co In s feruo t i onal i tciuq i 

MilleriVJeigol- , Todays; Guid r.nce 

APGA» ASCA Statement of Policy " 

New Eng^land Guldgjicq Ar^nossraont Pro, 1cct 

Beatley , Role of t)To Counselor^ 

D« Evaluation: 

Examination and evaluation of in ueirviev.^ t 

5» The Guidance teani* 

A» Behaviorgi l objective i 

Students in small groups will role play a hy?3o- 
thetical In-school case conference called by a 
school counselor and attended by members of tlae 
school staff. This role-played conference Emsi: 
accurately demonstrate the respective "guidasise'* 
contributions made by teachers, administrator, 
school psychologists and counselors as described 
by the vrriters below (see C) 

B. Method of inst ruction: 

Dis:anssion and role playing. 

C% Ins tract 1 onal items \ 

Ai^feuokle, Pupil Personnel Services in the KodejEm 
Schools 

a«fertzer&Stone, Fund ameiitals of Guidance 2nd Ed* 
Jofens'on&Steff Ire, Pupil Pesonnel Services in tte 
Q Schools 
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Cl^':! r>rjr ooiii pn;^tiai.]vxtlo:i . 
6. The couuscli.ns funation in jjchool fiu:Uicx3xco, 

The learner pre':>*ont a \:rittcn dO£.!cri])t3.on 

of the couri:nelini? process uslnr; the Iccy vroxlc 
in VJi^cnn*G definition. An acceptable descrip- 
tion rnuGt include all the key v:ord« arrariRGd In 
proper developmental fanhion. 

Lecture, role plaj'-ing r.nd the \xsc of tape 
recorded counseling ^pesslons, 

^ • Ins true ti pnQj, *■ lto)>3 j 

TexfboOi^ readings and tape recordings. 
D . Eyaluation : 

Classrooia participation and virltten work. 

?. Auxiliary services of a school cotuiselor 

^* Behavioral objective i 

Students in small groups willdemonstrate one 
non-counselihg guidance service usually provided 
by secondary schoolrcounsolors. Each demonstra- 
ted service must conform to the description 
outlined by the ASCA Statement. 

B. Metho d of Instructlom 

Lecture, project vrork and guest counselors. 

C. Instructional items ; 

ASCA Statement and supplementary readings* 

D. E\raluationi 



Class participation. 



5. 

6. Tiio inalilnp; of a scliool connselor. 

,RG ^)g^v3. or c)l>J o o t iyc i 

The learner v;ill prccont a ccravositc p5.cturo 
of a tjoclel school couiisolor In tcriu,^ of riro- 
fesslonal prcprcration nnd pcrr^onali'ty cltarac- 
teristicc* An acceptable dcsci'.i.pt.lcn T:^x^t in- 
corporate and cite nt least throe prof cr:::;ional 
sources, Cpg. ASC A &ACSS Siirt^-^l^^lt on the 
]Pre3.}argtion of Coi^jl^iel^^^ 'O^TT Goun?^'^3j^^ 
S: C harif^^3j r7p; \£')r Id "^by V/renn,.,»e, 

S» l^gthod of I n v^t ruction : 

Lecture and dlsoiission* 

^» Iff.s t r 1^. c t i pnal Itcinsi 

V/renn, The Councolor In a Chann:^i?^c V/oiOd 

APGA, ASCA POlJCy STATEMENT" 

ACES, A.CE-S Stat^Ya;jjt5^ the Frep^ratipn of 

Counselors , " * 
Shertzer&S tone ^ 3'jmdamentals of Gu5^d^nco 
Arbuckle, Pupil jFef 5 onn e 1 " S e rv ice s in tlio 
Modern School, 

Evaluat ion f 

Classroora participr^tion and small panel groups. 



couivsi'; KijViTi.; w^ii^nvi: 



T h i 13 c. o II a' c c o n:^ 1 v': c? i« I ho t Vj a o r iois^^ ^* c h o o 1 .v^ n o 
di5C5ii)llnv)fj Ox comii:cli)\r;, f.u> v:oll an the nuLvirc-: o.r tho 
co\m::3olxnr^ procoduiOp Tcchniquo^j of 1 nfcerv:i o^-inf;:,) 
cor.v.on fjpccial coxnir^oling p:cobloMB at vox-iouG ru^hool 

17o PrGrGqu:l;[iitcs o 

Thi^j CGUr:u^ carries thrt;c (3) firacluatc cvodit^? and h^c-r^tr; 
Tor t\Jo anci onc-quro-tcr cla?;5: hourr: onch v:t;oko i;a>:h:iur.i 
onpolli^vovit 10 liraitou to fxfteoii students « 

Courso Pu^po.^;c 

1„ To iiocreaso the tr-ainoe^:^ undcr-^jtanrixng c\uc{ noxvjltlvity 
to the dynanic?^ of the couiiGcIing rclaticn^hipo 

2o To help the trainc-c undorstaud and evaluate better so 
that ho raight identify and use thoGo pGr.^onal qualitilos 
which orihanco his effect ivenesn in counriolin^^ and uncovo?.^ 
and modify thoso aopoctr^ of hirisolf v.'^liich avo dctoi^imonta" 
to tho counsolins relations hip© 

3ft To nurture tha dovolopraont and implerasntation of a 

sophisticated personal model of dyadic coiinGGling (vrhich 
raight include proficiency in the xxtso of test and non- 
tost data^ disfjo.nrinatioxi of educational and vocational 
info irinat ion;, etc, ) ♦ 

lit, To acquire a cenco of ethics as a prospective meinbor 
of the counsolin:^ profession and a coiTinit-'^iGnt to 
behave accordingly in all of his interactions vrith others 

Topic Outline : 

!• Topic Definitions of counseling. 

a. To discuss and understand as vrell as relate and 
integrate tho various definitions of counsolins in 
an educational sotting as described by various 
studied educators « 

b. Instrumental approaches for Topic #1 

1. discussion 

2. inquiry 
3« reading 

c* The specific items related to instructional 
approach are as follows: 

!• textbook sources 

2. pass-out iTiatorials 

3. assigned library readings 
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Soixyocv^ of ov.".lual;ion 

Aaccnrn-xrit by co\\:vu:lox* oauoaloi\^u 

li-opic /^Ps TiicorctionX ai)p:.^oaoho^^ to councJCJlini> 

r 0 Spocif ic bohavior-al object:*, voo-to dirjcufjr^, coi.ronro 
and conv.rai't:, in c7.r;nf;i-ooM s^iUiuMion t,ho va.viouii 
corir;onr'ii'l;j] thai; \ii\]:c up counr^clin^-; theory a;^ op^jllcid " 
out by var-louy tooorlr/cjj xn the roaclin^:^ x:';\':;l o 

b • In.'? true t lona 1 a;^pror. oho g • 
le (lincuacion 

3 • clo?oon3 trc^.t ion 
I| » o o c» V V 0 1 1 on 
5^o rocdiny 

0^ Specific iton?5 rclatod to 5.nc:tructionul a>^ororr:h ore 
as Tollov^a: 

ToxtbookiJ aourccc. 

a. Tylor, Lucnaf ^^lorl^of^tJ[ie^ Co 

bo Ro£^,oro, Carl, 'Onjki^^ a J;;en\^on^^^ 

o. Stefriro, and fiatheny7-Wo ^ of Coun^o't. 

Topic -[^3: Fxactical Procodt\i-os and techniouo^; as a function 
of theory • 

ac Specific parforruinco criteria. 

To identify and describe in a demons trativo onri-to-ono 
counsolincr setting the relationship techniques (ioO., 
transference^ counter-transference, resiste'nco) and 
specific counseling activities (i.e., ranporfc building, 
sfcructurins. le/^ding, terminating skillr?) as described 
by the authD2?3 of the texts below» 

b» Instructional approaches. 
1 • d enons t ra t ion 
2» discussion 
3» intorifiotrs 
i^• inquiry 

observation 
6. rol3 playing 



c% Specific itc;r:L^ i-c:l^.toc to inr^iruc l;ic^r':. 1 iy))'^::c:\c\\i 
It. O^oxtbool:^;, : 

a» 'i'lrlvvp Loorv,-' l/^yr^^b ':fr^%.PS. .^^V;•^.5'^::^L^^^a^;.9;^i• 
bo Ro:;'Oi/i5, Curl: :i?Vl^^ J.!^"/ V'j^ 

Tlnccr^;;u — >■ -• 

2 1, FiXns: 

do Sovu'ocr of e valu'^t ion 

Purtioip:;tion in i^olc playini; r>ituat ioiu; 
2o Ob;:Hn'-va'tion by Covuinclor ll^ducatoi^ 

• 1^ i {) u c: X 1 cr i i 3. cn ic 

• St li do nt p a 'x' 1 1 c i p a t i o n- • - ii s o of rat i'l y n; n c Ic.^ n 
in tlui c valuatiosi, of ono another' r; ptivf orriancu 
in role? playing; situationse 

Topic //][.: Po\^elopinr', an individual 1:V\Ciory of Gdhool ooirariolivjg: 
Rudivaonts of a raodol i.ncliidinrr aJ^cuinptionG rocarclinc^ 

a© Tho nature of r-jun* • 

b# Underlyinr; theory of bohuvior. 

c^ C^oals of the ccuncoloro 

d^ Techniques of counGelin^o 

A» To vrito a coinprr^ihensivo ^ individualir.od tVioory 

of pchool coiuiseling follovjing the outline deacribod- 
in Tylur^s book© 

Bo Instructional, anproachoiu 

1# discussio 

2# inquiry 

3% probleiTi G ag 

C, Specific itr related to inctruetional approach. 
All toxtboo?: listed in this prograT.i above « 

Dp Sources of evaluation 

A comprehensive ivritten report of the individual's 
theory of school counseling follovjing Tyler and Patter- 
son* s outlinoso 
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Ao Go'an.solcr 33ducation Dopar'ljrocnt 

C» Coiirr.o dcr^aription 

Thifi courfio coii5rld<)ra thci r-ationalu for V/no GJitv?.bli«h;:iOiit 
of oloriontapy .school p;irj.danco prograrac^ v^ith attoriuion focuooci 
upon tiJa vc.rlouG fToal^i ancl funot-Vonn of the i>ohool couusoloro 
EinphafrJ.r; plo.cod ^^pon tl'ie intcrprvmonal ro Icition^Uiprj of 
the olo:':ontary cchocl [^;uxoanco y)cr£ionaGl V7ith considcr-ation 
fJ.von to tho dovelop:-i0'ntal needs of the youn^^'; pooploe i'o 
prerequisite © 

Vhi^eo £jo:^ioster Vioursj 1? clf^sn, c:cc'>sionr>j 31^ fjtudxntsp na>:5jnura« 

Purpose: To pj^ovido tho Ktudont v/ith an ovorvicvr of rvuidanco 
and coimrjoling in the olGmentary school r;o that hxj vill be- 
cono r-iorG effective vrith the toolc;'. and the proceecct; relatod 
to oloinontary school guidancG pro(:;ranu^o 

Topical Outline 

lo Introduction: To include developnontiJ of eleraentai*»y guidance 

progi^anis, dofinitionp p:\rpoGcs and objoctivoiSo 
• A. Specific behavioral objectives: Tho student will bo cap- 
able of demonstrating the knov;lodf;o acquired in clnsi^ 
thi"*ough Wi'^itten and verbal report ingo 
B« Instruct ional approach 
1^ Inquiry 
2, Lecture 
3* Observation 
ll^ Discussion 
C*53pocific iteras 
Texts 
2» Films 
3» Bibliography 
D# Evaluation 
1» Reports 
2. Tests 
IIo Counseling content: 
A. Specific objective 

1. The student v:ill be able to discriminate among an array 
of theoretical foundations for guidance in the eleriien- 
tary school and der>ionstrate his knov/ledge by vrritten 
or oral reports. 
2^ The student will be capable of conmuni eating the helping 
dinensions related to constructive client change (em- 
pathy, respect, concre teness, genuine as, confrontation 
and ir^iiTiGdiacy) at a level 3 of the Carkhuff Truax Scale • 
B* Instructional approach 
Role playing 
2 9 Discusrfion 
Q 3» Observation 
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1|. • Do rno n 3 1 r a t i o n 
C o Spo cixic itoi iS 
1. Audio tnpor. 
2e Vicico tapoG 

Bibliography 

1 o Po r 1 ori :ia nco tests 
2» Reports 

IIIo Tho rolo and function of tho olerr.Gnto.ry school counselor 
Ao BeViavioxal objective 

Ic Tho stunont vrill bo capaV^lo of octablirdiinn conotruc- 
tivo interpersonal re lat ionaViips v;itb children^ faculty 
and parents, alon^; tho holpixig dimensions related to 
effective counse lingo 
2* The student vrill bo capable of donionstrating hie; knovr- 
lodge of the various jobs tho elenontary school coun- 
selor is engaged in^ through oral and w'rittcn reports o 
B© Instructional approach 
Ic Role playing 
2p Demonstrating 
3o Discovery 

Inquiry 
5« Laboratory 
60 Discus:^ ions 
Co Specific iteras 
1» Audio tapes 
2» Video tapes 
3 • Pi l^'is 
l|o Texts 
5» Bibliography 
Do Evaluation 
le Tests 
2o Reports 
3o Participation 

Texts: Guidance in the El eraentary School - Ko'pl5.tz jliixtmxi: 

Guidance in the Eler/ientary Schools - V?6eks,*Eoee-03i 

Psycholop ; y Consulta t ion in tho School s - Noxraare 

Behavior Chanf ^.e in Counseling - Osipon 

Guidance in the Elemonta ry Schools - Peters^ Sheitzer and 

VanKoose 



RHODE ISLAKD COLLEGE 
COURSE REVIEV/ . FORMAT 

A. DEPARTI-ENT OP COUNSELOR EDUCATION - 

Course Description: 

is pleoed on dlagnostlo and counseling reia^ionsMps! "'"P'^^"^ 
Prerequisites: Guidance 500 and Guidance 501. 

to anS'one°°^S:rteni",'h;:?3'2l f^'^f'^ = ' 

minimum of oSe (1) hour of .^"'1 a 

Maximum enrolU^i uSfte'f L^IJJL:^'':?^^-^!^^ 
Course Purpose: 

With ex;er?:nc:f iS^t^^^^'"^^^ ^^^^^^ student 

beS:?o?.°'''''^'''°^"' ^^"^'^^^ involving ild 
3i1-h''Jh«'^.-^?'^ improve observational skills dealing 
pee^s and ?Mf^^"^'°"^^"^^-'""^ children and theiJ^ 
conLxts' -d-lts in multi-situational 

^* s?uden^s'^?n';;?'''''iK"^ experiences for graduate 
studenus m play therapy techniques. 

^' le.Snror.XlllT''''' i»'"-?-tation of the 
Po Topical Outline 

w??h%tKdren! °' "'^^^i- °^ Counseling 

and describe 

rSaSngJ!'^''''''^^ setting, as outlined in^he 

bo Instructional approaches for Topic #1 

l«*discussion 
2o inquiry 
3 • demons tra t ion 
!(-• observation 
5© reading 



1. 
2. 
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Spe oil ic items related to instructional 

approach are as follows: 

1. Textbook sources: Child Counseling 

Kenneth Dimick 
2o Pass-out materials 

do Sources of evaluation 
1. Reports 

2'. Assessment by Counselor Educator 

2o -The Study, Discussion, and Application of various 

observational procedures and techniques used in working 
with children, 

a. Specific behavioral objectives 

to administer, identify and interpret by use 
of various observational procedures in a class- 
room or therapeutic setting, the meaning of child 
behavior using Rutter^s Child Behavior using 
. flutter's Child Behavior Rating Scale and She 
Devient Behavior Inventory, 

b. Instructional Approaches 
1, laboratory 

2 • demonstration 

3 • discussion 

[j.0 inquiry 

5« observation 

c. Specific items related to instructional approach 
textbooks: 

1. behavior problem children in the schools, 
Robert Woody 

2. Child Counseling, Dimick & Huff 
3« Reports 

d. Sources of Evaluation 

!• Rating Scales 
2m Reports 

3o Topic #3: Play and Use of Media. 

a. To conduct a play therapy session in a laboratory 
setting using Axline's eight basic principles of 
therapy, 
. bo Instructional approaches 

1, demonstration 

2, discussion 
3» laboratory 
Ij., observation 

c. Specific items related to aooroach: 
Child Counseling , Dimick & Huff 
Play Therapy , Virginia Axline 

In Search of Self , Mous takas 

d. • "Sources or evaluation 
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1. Participation 

2. Reports 

Ij., Topic #1^: Model developnent in terns of goals of play 
therapy and program facilities necessary. 

a. Specific behavioral objective 

to write a play therapy progran for a specific 
population based on Axline and Moustakas* play 
therapy guidelines • 

b. Instructional approaches 
1, Discussion 

2o Observation 

c. Specific Items related to instructional aDDroach, 

1. Child Counseling, Dimick & Huff 

2. Axline 

3. Moustakas 

d. Sources of evaluation 
1, Reports 



Rhode island Colle ee 
COURSE REViJV;- ?CH:l\t 



A. Departr:ent of Counselor Education 

Guidance 503, Pupil Behavior and Adjustr^ent Problenis 

C. Catalogue Description: Symptoms, causes and treatment of 
emotional problems of the child from the Elementary school 
throurh the secondary school are described. Problems 
peculiar to the school settin.-, deviant achievement, 
reading disability, the slow learner, the gifted child, 
the drop-out, delinquency and cultural depriciation a re 
considered and discussed within the contex of personalitv 
theory. 

Three semester hous credit — two and one-half hours per 
week. Maximum: 35 students, 

E. Purpose: Tc develop a comprehensive knowledge of general 
and pathological psychology. To develop orinciToles of 
adjustment and mental hygiene as it relates to the class- 
room situation. 

P. Topical Outline 

• ■ - 

Topic #1. Psychological PoundaT,ions including the Adjustment 
Process, Coping Bohnvior, Defense Mochanism.?, 
Developmental Problems of growth. 

A. Behavioral Objectives 

1. V/ithout the aid of the Text and within 
30 minutes the student will demorustrate 
by a vrritten list all the defense 
mechanisms and an accurate example of 

a response that typifies each of the 
mechanism; 

2. The student will listen to a prepared 
30 minute audio-taped segment of 
conversation between adolescents. * He 
must demonstrate hia ability to identify 
and describe defense mechanisms by correct 
identification and description in writting 
3 examples of these mechanisms as they 
occur on the tape and v/ithin the 30 minutes 

B. Instructional approaches 

1. Lecture 

2. ' Discuss ion 
3« ' Observation 

km Demonstration Films 



-2- 



C. Text - Mental Health and the Sducative 
Process ^ Clarizio, Chapters 1 and 2. 
Rodl- 3c V/attenberp:, I-Tental nypriene in 
Teachlnr: , Chapters T^tT ' 
Films - "The Frustrating Fours and Fascin- 
ating Fives'', and "Fron Sociaole Six to 
IToisy !Tine". 

Evalijation 

Correct identification of deraons trs ted or 
observable defense behaviors. Instructor 
evaluation of written material. 

Topic #2. The development of Identity and Self-Esteem. 

The inpact of the School on this development. 
Problems of School Adjustment. ^ - 

A. Behavioral Objectives 

1. VJithout the aid of the text and in i{.5 
minutes demonstrate in writing brief 
but accurate descriptions of 20 factors 
that influence the development of self- 
concept. The instructor will determine 
the accuracy of these descriptions in 
accordance vrith the four spheres of 
influence as discussed by Redl & Wattenbercr 
(Chapter 6). 

2. The student will d emonstrate his under- 
standing of shapin<;^ influences by 
submitting in writing a 23 page detailed 
observation of an interaction between 
parent and child or tsacher and child 
which examplifies a developmental self- 
concept influence as described by Redl & 
Wattenberg (Chapter 6). The student 
must not be a part of the interaction 
only an outside unnoticed observer. 

B. Injstruc tional Approaches 
1* ' -Discussion 

2. Observation 

3* Demonstration Films 

C^ Text - Clarizio, Chapters l^. and 5, 

Redl and Wattenberg, Chapters S, 9. la. 
11, 12, 13, & 1)4. 

Film: "Learnin.T to Understand Childrren'* 
"Shyness"^and "Preface to Life" 

D. Evaluation: 

The submitted written assip-nments 
Verbal participation in class 
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Topic ,t3. Spf;cial Problens of School Adjustnent includ- 
ing: The Exceptional child, the School droo- 
■ out, the Alienated child, the Descrer)ant 
Achiever, the Delinquent child, and the 
Culturally Disadvantaged child. 

A. Beha\'ioral Objectives 

The student, with the aid of any out- 
side materials, will sub-nit a case-studv 
report of school age child ^^ith identified 
adjustment problems. The report must 
include school background information, 
home and family in-'ormation, description 
of descrepant behavior (both from teacher 
and throurh observation) as well as infor- 
mation from the child. Identification 
and description of shaninr: influences 
and possible causes of descrepant behavior 
shou'ld ■ follow guide Unes as discussed in 
both texts and the principles develooed 
in the course. The case study must be 
completed in 3 weeks and a typed copy 
(10-15 pages) turned in to the instructor. 

Bv Instructional Approaches 

1. Discussion 

2. Interviev; 

3. Observation 
k-. Case Study 

C. Text: Clarizio, Chapters 6 & 7 

Redl ^< Wattenberg, Chapters 15, 16, 
17, 18, and I9 
Film: "Anpry Boy", "Problem Children" 

D, Evaluation 

Instructor evaluation of case study 

Topic rfij.. Strategies for Promoting Mental including 
Prevention,- Remediation, and change of the 
School Environment. 



A. Behavioral Objectives 

The student will prepare a 20 page typed 
report v;hich demonstrates his understanding 
of mental health principles as they rel£3te"" 
to classroom instruction. The resort must 
include. a lesson plan for a 1 hr.' block 
of time which states learning objectives 
as well as teacher techniques for implimontat ion 
of objectives. These techniques should 



incorporate classroon annlic^tions of 
mental health principles as disc'^ssed 
in Part C of Heal Watt^ribf-rg* Lir.i* -iti 
of this approach (as discnssed in Clarizio 
and Redl & V'attenberg) should also be 
noted. Outside references may he used up 
to tx^o weeks nay be taken for the writinr 
of this report. 

Instructional Approaches 

1. Lecture 

2* Discussion 

3. Demonstration 7ilni 

i;. X-7ritten Report 

Text: Clarizio, Chapters 9, 9, ?x 10 
Films: ''\-Je Plan Torether", "Individual 

Differences", "Effective Learning 
. in the Slementary Schools", '^Passion 

for Life". 

Evaluation 

A term paper of 15-30 pages describing 

and developing classroom behaviors by 

the teacher ^rhich illustrate sound principles 

of Mental Health and vhich lead to a climate 

for optimum educational, social, and 

emotional growth of the student. 



Rhode IsLarxd Collecre 
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A. Departm^7nt of Counselor Education 

B. Guidance ^Oli' Vocational Infornation and Placement 

C. Catalogue Description: Considered here are problems of 
occupational orientation, kno^/ledpe of occupational 
opportunities, aptitudes and interests, and' theories 

of vocational choice and "status'\ Techniques of place-- 
ment and student personnel work are considered in terms 
of the role of the school. Prerequisite: Guidance I|.01. 

D. Three semester hours credit. Two and one-half hours 
per week for sixteen weeks. No Laborator^r hours. 
Maximufa number of student's: 3^* 

E. Course Purpose: To develop in the student awareness, 
knowledge, understanding.^ and skills relating not only 
to occupational, educationa, and social information, 
but also relating to the psychology of work, career 
development patterns, and vocational counseling:. 

F. Topical Outline 

Topic #1. Classification Systems: Scope of occupational 
opportunities and interdependency of jobs and 
people . 



A. Behavioral Objectives 

The student will demonstrate his ability 
to classify 2^0 jobs by title and D.O.T. 
classification number by submitting a 
typical list of at least 2^0 jobs that 
go into the manufacture, distribution 
or sales of a given product (i.e. match-- 
book).. The D.O.T. is to be used as a 
reference and the list will be completed 
within one v;eek. 

B. Class Project, Demonstration, and Discuss- 
ion. 

C. Koppock text. Chapters 10, 11, & 12. 
Dictionary of Occuoational Titles^ 
Vol. 1, 2, ec. 3. 

D. Participation plus v/rit ten r eport « 

Topic #2. Occupational, Educational and Social Infor- 
mation, Definitions, Sources, Materials, 
New Career Ideas, Evaluation of Materials 
and Buildincr of a file. 
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A, Behavioral Objectives 

The student will send for and acquire 
10 pieces of occupational and educational 
information and subnit a typed report 
evaluating each piece of material accord- 
ing to Hoppock's guidelines for evaluating 
Occupational Inf or'-iat ion. (Chapter lli &- 
Appendix G) The evaluation nu3t be completed 
in two weeks and be evaluated by the instructor 
as acceptable • 

B. Class projects, discussion discovery, 
and lecture. 



C. Hoppock Text, Chapters 13, 21, ?2, & 23. 

Participation plus evaluation of tv/o 
written reports , 

Topic ^3. Occupational Infornation, Specific job 

characteristics, job evaluations, observation 
and evaluation of industry, meetin.^ the needs 
of employees » 

A. Behavioral Objectives 

Selection will be made by the student of 
one specific job title and a person actively 
functioning in that job will be interviewed. 
The interview v/ill be conducted and a typed 
report .niade according to the specific guide- 
lines stated in Hoppock for evaluat ion^of 
a^job. The report is due in one week and 
will be evaluated by the instructor as 
acceptable only if it follows Hopt)ock'-s 
guidelines. 

The student will tour a business or industry 
and observe ^various attributes (i.e. noise, 
safety, sanitation, number of jobs performed, 
etc.) of the enterprise. The student will 
use Hoppock^s guideline, "Observable aspects 
of a business or^industry" and type a report 
conforminr with/puideline and his observa- 
tions as they relate to that guideline. The 
activity and report is to be finished in 
one^week and will be evaluated for accepta- 
bility by the instructor on Hoppock's 
• criteria. 
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Field Trips: One class rrio to industry 
(ex: Texas Ins truT^ents ) and one trip to 
observe a particular job. Discussion, 
interview, connunity experience . 

C. Koppock Text: Chapter Hi and Appendix 5. 

!)• Participaticn plus evaluation of tvo 
written reports. 

Topic ^\\. . Job Satisfactions and hun=n need fullf illnent. 

Personallity factors relating to job performance 
and satisfaction. Expectations of enployers. 

A. Behavioral Objectives 

The student will interview 20 job-holders 
{■t men and ^ woraen) and report in writing 
what they like about their jobs and xxrhy 
as veil as x-;hat they dislike about their 
jobs and why. Conclusionf? about the responses 
arc to be drawn "and should reflect under- 
standing and integration of Maslow's 
Hiarchy of needs and motivational concepts 
as discussed by Hoppock. Criteria for 
acceptability is based on instructors 
judgement of level of ability exhibited 
in'; report An/ integration of responses to 
theory. One week is alloted for completion. 

B. Interviews and self-analysis project. 
Guest lecture by Union Apprenticeship. 
Director and Manarement Personnel Director 

C. Osipow, Samual "Theories of Career Develon- 
ment". Chapters 1, 2, & 3. 

D. Participation, discussion plus evaluation 
of two reports. 

Topic #5. Theories of Vocational Deve lor)r?ient--Super, 
Roe, Ginsberg, Holland. 

A. Behavioral Objectives 

The student will prepare a written analysis 
of two of three client occupational case 
study profiles. The student should be 
able to analyze the vocational develooment 
01 the client from the point of view of 
the four theorists studied.* References 
may be^used and completion ti.-ne is two weeks. 
Criteria will be Osipow' s interoretations 
or the [j. theorists and instructor judgement 



B« Lect'^re and Discussion 

Osipov/ Text, Chapters 14., 5, & 6.- 

D# Attendance, Participation and written 
report. 

Topic f}^6. Theories of Vocational Development — con't. 

A# Behavioral Objectives 

To illustrate unders tandin--^ of different 
theories as they relate to specific groups 
of people or problem areas* Projects 
(see B) and written report of project 
should incorporate vocational development 
theory as well as recognition of cultural, 
economic, and attitudial factors. 
Prepar^ttion time is two vreeks with a class 
participation time limit of 1 hour. The 
written report will be less than 10 pages 
and evaluated by the instructor as to 
inclusion of principles developed during 
the course, from Osipow's text, and quantity 
and quality of outside references and 
resources used. 



B. Role-playing, discussion, presentation 
of four class projects pertainin,": to the 
following topics : 

1. Vocational Development and the 
changing role of women* 

2. Vocational Development and problems 
of minority groups. 

3» Vocational Development and problems 

of the retired. 
l4-« Vocational Development and increased 

leisure time . 

C. Osipow, Chapters 8 b. 9--0utside reading 
pertaining to specific topics in "B". 

D. Participation and evaluation of reports. 
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C» Cour se Daz n^rlr^t j en: Patterns of guidance r.ervicei^ i-f- ^i-'^-rc-d 

by schools arc covered. It Includes dir>cu::sionr oT indjvjdnal 
guidance counselinf,, group r.uidrvncc, tnst intevprc tati on, 
anocdotal record:^, scViolastlc recoi-ds. etc. 

Prcroquisifccs : Guidance ^JOO, Guidraice ^Ol;. and Guidnnre 509. 

D. The course carries three (3) firaduatc credits and inoets for 
two class hours and fifteen nanutes each veek. riaxiriiUT'i 
enrollrr.cnt is liraited to thirty-five (35) students. 

E. Course Pur fio_r^o: To provide potential administrators of 
school and sj^stcj-i-^vjido guidance services v;ith an 'under- 
standing of the nature and scope of prograras and activities 
falling in his doiJiaxn and i:ith soriio competency in the 

human relations aspects of administering these responsibilities. 

P. Topical Outlines : 

1. Topic 1. Organizational Patterns — A survey of 
historical and contemporary Guidance Models • 

A. Specific performance criteria 

Identify and describe in sixty minutes or loss 
a mininur^i of throe historical and three contem- 
porary models for guidance in writing. The 
descriptions should make use of the following 
outline: 

!• Historical context 
2* Rationale 

3* Advantages and disadvantages 

Implicationf for current practice 

Minimal competency is achieved when a minimum of two salient 
points for each topic found in the outline is comparable with 
those found in Shertzer and Stone * s sumraary of guidance models 
(Funda mentals of Gu idance, 2n d Ed ition, Houghton-Mifflin, 1971) • 
The degree of comparability vrill be determined by the instructor 
for the course • 

B. Instructional approaches. 

discussion 

memorization 

telling 
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C. r,necific ito?;- relr.tc o to 3nstructir-:i' 1 r.i.pro-c:i. 
1. Koeb-r, K. C., V.'aly, r.., Sr.-.ith, K., 

2-. r^hcrtzer, B. Stone, S., o: nr.lt , 
3. V/hcnnver rosplblc-or-icinal sourcor-, o. p-. 
old text bookc, profosn ional jcur-nals, clco 

D. Sourcon cf cvaluatlor! foi- Topic X 
tost 

2, A. Topic 2 - Dcsigniu;' and inplcrionfcinc a proci'ai.i cf 
f^idance , 

Present a design for a nodel foiiduncc prof-.ram vithin the 
context of a real or hypothetical school or r.Tsteirio Tho 
school cane study v;ill include infor/nation on'd) the 
community, (2) pupil population, (3) school facilities, 
Kh) adromistrfitive organization, curricular offerinrs, 

(6j status of existing {guidance services, (7) professional 
staff, (B) teachers, and (9) extracurricula activities. 
The student's peers and instructor vrill evaluate the 
originality and viability of the formal presentation on 
the basis oT Hatch and Stefflre's criteria ("Hints for 
case study analysis", Adnii^is Ora tion o f Guidan ce Services, 
Prentice -Hall, 1965, P. . Tho prcp"Hfideranco 'ST j^gcs 

must viev; the design as satisfyinrr twenty of tho tv/enty- 
five criteria listed. 

B, Instructioral approaches for Topic 2. 
discussion 

problem-solving ' . 

lectures 

community experiences 

C, Specific items related to instructional approach 

1. Calia, Vc F. and Wall, B., Pupil Personnel 
Administration . C. C. Thomas, X96B 

2. Hatch and Stef"lro ( pp.cit. ) 

3c Zeran, P. and Riccio, A., Organization of 

Administration of Guidanc e Services, Rand McNallv. 
1971 ~ ~ ^' 

D, Sources of evaluation 

Formal report (verbal presentation to class made from 
detailed notes or Xs'ritten report). 
Topic 3 Ethical and legal pro^^lems. 

A. Specific performance criteria. 
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n.n. 



Application o,.' AVGA cV.,^!^^-^^^ , 
,f .o^i:^ ana/or ..eno,^ 

air.tribulion. for oaoh of ^ , 1 1 sorvo 



then as 
perforinance* 



Instructional approaches 

discovery 
discviscion 
inquiry 
le cture 

proWo»-.oXvxn6 approach 
0 specific ito.>. rotated to inotiuc 

Series Ho. -^961.. 

Personnel A„ooc- StandarS. 

. tiSS^AiroaSiron. 1965. 

■ <^>-ii^'-Soii^ta.^ixifw^ 

fjompany, i9hh- 
D, Sources of evaluation 

Multiple -choice examination 
» • -^.rator 6S hui^an relations specialist. 
Topic 1^ Aclmniatraoor relation. 
Pe.onstrate. .no.ledse °f ^-Sln^Hon. The sxa» 
J,^?rbe1:aUreaT/the instructor. 



DeriiO}! s t r a t o nd ors 1; u.nd i n^-; of t h c o r y aru i a cqv. i s i t i on 
of hujnan relations skill^s via oonnultative and/or 
suporvitjory 2»o In t ionsh ip vrith a livo or rrirrjulatod cliovit 
syj?1;ora. Lcadcr^siiip and hMirian relation?.! stylo will bo 
observed and evaluated by studo]it'a poors throU''h a onc- 
V7ay screen. Ton point rating, scales (Schoin, , J^'oc»qs^s 
(Consultation ; It * s R ol o in 03^^';^U^A'^'£i^i2^-^J:,Jl^^-- Xil^-^-^ ^''^ 
Keading^ Mas^.'- Addison vreslcyj 1^69 ,^l\]\l\'J,'^]0yi'or 
assessing eight dimensions (goals, participation f c^elinpjs, 
diagnosis of group prob:.i:ririS, leadership, decisions, trust 
and creativity and growth) of the consultant's effectiveness 
with his f^roup, will be used. A mean rating of 5.1^ will 
constitute an acceptable level of minimal effectiveness, 

B. Instructional approaches 

dopions tration (role --playing) 

discussion 

intervievjs 

le c ture 

observations 

problem- solving 

C. Specific items related to instructional approacVi 

(1) Calia, Vc Po and V/all, B., Pupil F orsonriol Administr a- 
tion, C. C. Thomas, 1968. 

(2) Beckhard, R., Orpa niga t ion al De ve lopment , Strategies 
and Mode Is ^ Reading, Mass: Addison--V/osloy, 1959. 

(3) Bennis, W., Chan.^ing Organizati ons, N. Yo, McGraw-^IIill, 
1966. 

Schein, E., op. cit . 

D. Sources of evaluation 

Essay examination 
" live " demons tr a t ion 
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RHODE ISLAND COLLE'.:;H 
EDUCATIONAL STUDIES DIVISION 
depart;: KHT OP COUNSELOR EDUCATION 

COU?iSE REVIEW FORMAT 



^^ Dj^P^-vtoo nt I Counselor Education 

Course Nuraber and Title : Gi^.idanco 506 , Measureinent and 

Test Interpretation in Guidance, 



C. Course Derjcription i 



Techniques for the effective choice and use of tests 
in guidance are developed and concepts such as ability ^ 
grovfth, aptitude, and interests are examined 0 Statis- 
tical techniiiues appropriate for several types of 
evaluation problenis are studied. Ajialysis of data 
presented is an essential part of the vrork. Pre- 
requisite t Statistics or a basic course in jneasureiiient . 

Creditsj_ 3 graduate credits* 
Hours: 2"3r class hours per v;eek. 
Enroll I Class limit, 35 students. 

E. Course Purpose 1 

This course designed to sux-vey the use of psycho- 
logical tesi3s as part of the guidance function and to 
develop skill in their selection, application, and 
interpretation. 

Topical Outline 1 

1. The nature and use of psychological testing. 

A. Behavioral pb,1ective ; 

The learner V7ill describe in vjrlting the major 
definitive charactterlstics of a standardised 
psoyphological test. An acceptable description 
. must utilize at least four basic components of 
testing as identified by Anastasl and or Cron- 
bach, (see C) 

Method of instructi on 1 

Lecture and class discussion. 

C. Instructiona l items 1 

Anastasi, Psychological Testing, 3rd Edition 
Crqnbach, Essenti als of Psychologica l Testing 
Psycholo gical Bulletins 

D. Evaluatfet:)n > 
Midseinester exam. 
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2. Selecting a tectt Techaiccl cori,<^ideraticns 

The learner \7ill conotruct an Gxpectpucy t/vblc 
accordin;^ to the forn^at in Test Service Bulletin 
#38, p, 12, (Psycholoc;ioal Corpovatlon) and in 
this table plot the r;iven D.A^Tv Space P.cU.tious 
test scores and cnd^-^of year Draftii'i^ firades for 
100 high school sophoiiiores c-- An acceptable table 
must inQludc a coll freqiicncy count cqu-Ml to 100 
in both roxfs and colimns and a cell psrcenta^^e 
conve:i?3ion cqiictl to 100 3.n rovrs. 

^> fit hod of Instructi on: 

Lecture and practice exercises e 
In 5_t r u c t i o n a 1 i tems? 

Textbook and Psycholof^ical Bulletin #38, p. 12, 
D, Eva luation s 

Classroom participation and viritten report • 

3. Tests of iiltellectual development, 

A, Behavioral ob,1ective i 

Given some preliminary acquaintance vrlth the test 
recipients, the learner v?ill administer three 
Henmon-Nelson tests and submit an interpretation 
of the results. This interpretation must (1) uti- 
lize one standard error of measurement in report- 
ing the test score and (2) provide a closing statre- 
ment concerning the validity of the test score for 
the testee in question, ?A test score is defined 
as valid when proper procedures and conditions 
have been observed, (see Anastasi, p, 37) 

B, Method of instruction! 

Lecture, discussion, and classrooarnexhibits of 
sample tests, 

C* Instructional item s : 

Textbooks, speciman sets and test bulletins, 
D, E^valuatlon i 

Administered tests vrill be evaluated. 
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^. The uj^c of multiple aptitude batteries. 

A* BehgArjora i ob.lootivOv^. > 

The learner v/ill deuoristratc his undcri^'tandinp: 
of the Dlf f e)"enti alAptitude Battery by adialn- 
isterinc the complete battery to one studovit 
in the 8-12 range and by sx^bmitting a v/rittcn 
report of the plotted results. An acceptable 
demonstv ;.ion v;ill be a report that (1) points 
out all cores above the 75/^ M'iCi beloij the ?!5/^ 
and (2) identifies all si^jnif leant dlffereuccs 
betv;een the aptitudes. 

B» of instruction t 

Jtecture, discussion, classroom drill and 
analysis of test profiles. 

C» Instrixctional itens : 

Differential Aptitude Battery specimen set. 
Textbook 

General Aptitude Battery 
D. Evaluation i 

Analysis of written report. 

5. The use of interest inventories. 

Behavioral ob.lectl vo t 

The learner must be able to self-administer a Kuder 
Preference RecoiKi Form C and present a vyritten re- 
port of the test results that confornis to the follov;- 
Ing rainiriiura standards! (1) a sumniary statement of 
all preference scores exceeding the VS^h perecentile 
and (2) a list of at least 3 represenative occupations 
(professional level) from the Kuder mamxal that are 
designated as matched to the specific coded interest 
pattern above. 

B. Method of instruction i 

Lecture, discussion, and analysis of practice case 
studies. 

C. Inst rue t i ona 1 iteras i 

Speci}!ien setsi Kuder Occupational, Kuder DD and 

Strong Vocational, 

D. Evaluation I 

Test profiles will be evaluated. « 
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6, The use of Buros 6t]i Mental Mea5niro.i.if:ut Yecirbook, 

At Be h "XV i ora l pb^lactiyo \ 

V/ith the use of Buroa 6th Mental Kcai^uroinoiit 
Yearbook tlie leari^er tiust locate find, nanc 3 
group mental ability tents uJ.th Grade 3-12 
range and reooinmcndcd for uco by at lerict tv/o 
receivers* To be considcrod correct the liirfc 
of tests must coincide ;i'ith the inaster list 
held by the instructor. 

^« Method of Instruction i 

Class lecture and library project T/ork* 
C« . 1 n s t ri \ c t i ona 1 items > 

Buros Mental McasureBient Yearbook (6th) 
Assessment of student's list. 

7. The use of personality tests. 

A. BehaviD!^*al objective; 

To denionstrato his ability to interpret the 
Edvrards Personal Preference Scheduel, the leaiiier 
will self-administ". er the instrument and urite 
an analysis of the results. An adequate inter- 
pretation must shovi that the learner has (1) iden- 
tified the significantly high ( 85percentile) and 
low (15 percentile) scores and has presented a 
written px^offcle of their meaning based on the 
author's manual description of these manifest 
needs. 

B. Method of Instruction : 

Lecture, class dfeiiionstrations and use of case 
histories. 

C. Instructional items : 

Speci^nen sets Edwards etal. 

D. Evaluation : 

Personality analysis will be assessed. 
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8, Test rexjorting and interpretation, 
A, Be havioral Dl),1e ctl ve i 

Given a norii'ca dirrtributlon of 50 I.Q. scores 
the learner mist accurately convert tlicso .sooros 
to a Stanine systcuu To be correct tlily con-- 
version iimst conx'^orm to a sto-nclardiJicd fit^ininc 
table, 

^» Method of instruction t 

Class practice erercises in test reporting, 
C» Ins t xnio t i onal iteff s : 

Textbook and Lyman, Teirt Scores and ^Jh^l ^}SZ }^^} 
D. AssessejAirit of students' exercises. 
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Rhodo Ifilaml Col loco 
Coiuv'jO RcvIcjv; For; ifst 



A. Counnol.or EfUicntioii Dopaviwnout 

€• Co\ut:o uoDcrip'.i on 

TiiO courr.u dealM v;itli tlic anio niolhody in f^uiclnnco and 
dovoloiv .'CHu of rocord;j ft^r an ndoquato case history* }''Gch 
in,\).'1c- ill: ]-.)*cj-5u>jv.s a (;oniplct() oaf^o hlfitori" ox'' a child havinii 
Icjariili)^: ))robl(::jM iri t\io c;laa:;.roora. Evaln:;l;ion ox t\u.> cv.t^o 
and plan:; for Uolphi^; t\\o child ai'O dovolopod ar. pai'ii ox the 
couroo iH}q\ii3.^:i! U'nl:r; . 

Ti'Dvequ-j f-it;o£j : P^iycholoc;y 300 and Ouidanoo ^JOo 

Do Thron aornofstor hovir'5 J 17 clacjy booolons vjith ^najiltvam cur-ollniont 
not exceeding 35> stndonts* 

CouriJO Pur-posG 

1. -Acquiro an undor:^ tandin^ of tho liraitafcionp and valuOvS 
of ^ioloctivo pcycholoc^rioal tosta and domocraphic 

data foi' ar,j.;osin[^ and prodictinr; individual bahavior, 

2. Acquire a clcill in u-vitinG and oroanizinG afisaa.sroont 
i-opoiH:t'> for toachcx'p parents and pupil cont3Uuiption# 

3« i)avolop compotoncioo in intorproting toats and non- 
t(5st data to bettor understand his clients, and to 
acquire skill in co^uniunicatinf'; his understanding to 
help toacViera br-ittor understand their pupils and to 
help puplis bettor understand themselves • 

P. Topical Outline 

I. Statsitical vo. Clinical Afise^jsnent Methods 
A. Specific prrrf orizance criteria 

Der.-onotration of knoulcd^je of atatistical and asnos- 
sraont lucthods via a U:u hour v:ritton cxatu^ Tho instructor 
v/ill (^ennrate hia own criteria for evaluatinc tlie quality 
of thf: response L5 to eacli of tho questions po£:cd. 
B« Instructional approach 
lo Discussion 

2. Lecture 

3. ncinoi'i?:ation 

ij.. Problem r^olving 
5. TolliuG • 
Cm Specific i tous 

1. Anastaai,A., jl^Y e l^o Jl/r^f^^ Test inf-» New York: 

M a c ;Tri* 1 Vai , i 

2^ Goldmru'i:,L*, H^iin^ Te r> t s j u Coun s o l i nr y Vovj York : 

Appleton"CcnTury--(frbf ts,' 1971 
D« Sources of evaluation 
1, \/ritto>i exam 

II. Intnrpi'c tivo aids and problotas 

A. Specific pei'^f orviance criteria ^ 

Dor.ionstration of ]:owlcd[';G of interpretive aids and 



Conorato hi« ov/n crlt(a»ja fcr ovaltiatinf; tno ciiuility (>r 
tho ronpon.'jurJ to each o? t!);' quuntions ported, 

lo Dir:cuf:.a lou 

2« Looturo 

3«r rroblvjM liolvii'i's 

C Q Op o c i r :i, o i ii " iU 

lo Aiia.stajripA,, Pr.yc'^oIof:icaI Tonti^nrjp Nov; Yox^V:: 

o Co Idrca) L c p ILr\U?,' L .'l'^*'/' ^' '\,J-}\S'P}}^}PS.^' ^^^^^ York : 
Ai iu to i i' 0 (rnl;\i V ii''p'" i 9 '( 1 
3« liyiiiaTix^Ho:; ^JlfJVK '^^^^-OT^'r^ Anrl ^/nni; Thoy J;kw^.n;> Mevr Joraoy: 

Do Sourco or ovexl\i£\tion 
lo V/j.'itcc.'n exam 
Ille Oy'i a\ii'Aini^,p \:vitiriQ and in'Gc?rpi''c; t ing x-^eporta. 
A 0 vS p ; c 1 ri c p c » r r c r* ! .1 • acc c 3. • j . t c i n 

\7r4tV.ou analy^Lrj.y o:? a surlca of 12 lnci"'oasinf^ly 
coini:)lcx prupaiHKl carcuj Ivaiiecl cni actual data» Each caJso 
aii£ilyi.*j.s vrj.ll. bo o-j:'(:;:\u:ly.oa in accor;lancci vrith tlio fol** 
lov/ln^;; oul;linn : 

Pornnlatlnfi; a car.o: outli.no and dincuiision of topics, 

a. educational and vocat'jonal dovelopinont 

b. intallectual functioning'; 

c« intai-poryonal rolntionaViips 
do drive and anbitioxx 
0 o pGri:)onal judgonont 

f o e\ii'i:ri('Ary of iitr*on(i;t!ia and v/eaknoases 
go r-o c omina nc'^ a t ion:; a nd pr o gno £i i s 

The student intorprotivo analysis and prognosis nmot 
approxiiiiato the "exports" interpretations and real lifo 
ontcoinoc for at leant 9 of the 12 cases. Approximation 

achieved when the students interpretive and pi»o[n'iost3 c 
statcr-ients are in a<j;reenont vrith those of tho "exports*' 
on at least ^ of tho 7 topics cited above. The instructor 
v/ill make this dcturrain.a tion. A letter grade of "D" ov 
better vfill signify an acceptable level of pnrf ormance © 

VJritten analysis of two original case reports based 
on. tho r-esviltr. obtainnd froiS the adrdnistration and scold- 
ing of a soloctcd battery of tests* Each analysis vrill bo 
Oi'i'rani^.cd in accordAnco vrlth the outline described above o 
The instructor v;ill evaluate the validity of the ropoi^t 
on the basis of his oun interpretation of the data (test 
and non-tf*st) presented* A letter grade of "B'* or better 
vill signify an ficccptablo level of performance 

The v/rittcn and oral presentation of an original case 
report (using the afoi*o mentioned outline) as a member 
of a student project group (case conference team of 3 
morul'ers ) 0 Tho division of rosponsibilit^-es and sequence 
of activities v;ill be experienced as follows: 



c'-LVi.o:..on o:^ re .•..no;.,; ^ bj "i ■; •■; ■ • '"oX It ■ r, , . 

«. intr:!./ in<-^vTo^r ' '"'"^ ^'^ of ^ot " , ; IXco; 

b, in..] IvJ -i:;' 1. t'- ; 
C. f.i'Oi;]) t(^f,1; j.i-';' '' 

d. Cr'.'iC ConVO: LVcr..- r1 

o. fcor-;innl inl-Dj.v;;,,; ^""^"''^ 

• folic;-;. ^ l^-o^.no.-trc statcricn l;:! v.-h-oh 

3# l^on}onstrn.fcion 

DiacuGf^ion 
5# Interviews 

I/aboratoi-'y 

?• Observation 
Telling 
Specific items 
!• Tost materials : 

following teste; ° '^""^ ansv/or rhcots for the 

^cnoiooical Corporation, rovisod 

Psycholor^ical CorDoii?-''' ^V^c^man: 

o-tcaj. corporation, I966 (l-brw L) H. 

if. Coop_eratlye Enraiah Tn^t-o p ^. 
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/,na:..t.".r;i,Ac, rV^ 1 c ' 1 - r:iirr; cot.) 
Kov; York; r^cnilli'yi,'''v;ol ^" ^ 

2. Golclirrn, Lot 1^:-^-'^ Torl^n Tn nr\\,yv.cl']:v'^ 

Ij. o Sli 0 r* t c X* , B , , P c 1; c rss , n 0 5 C^} .^.i.^il?J_ Vojn j H ^' ' Tp/l .J! I!J:].iJ^l:Vjil^i 

Nov; York; Apprnl;on-Cont\u''y-K^^^ 

Dm SourcG of evaluation 
1# V/ritton reports 



Rhode Ir, V^ ivi C ol 1 c rr o 
COUHSH i?}:;Vl}-l'/ FORMAT 



A,. Dopartrricnt of Counscloi-' Education 

Guidance ^03: Rehabilitation Counseling 

C, Course Description: A coriprehensive ovorvicv; of 
rehabilitation as a philosophy, nrocoss and prof csrs ional 
area v/lth otaphasis on the unique role and skills of the 
counselor as he functions within the va>?ioUG settings 
and among a ran^re of disabled subjects. Prerequisites 
include Personality Theory, Techniques of Couns'eling, 
Tests & Measurenients, and Vocational Information and 
Placement, 

D, Three semester hours credit, meets -for 2h class hours 
. per week, Maxitnum enrollraent is 35 students* 

Course purpose is to (1) identify the interdisciplinary 
role of the rehabilitation counselor, (2) Prelate' the 
psychological, physical and social needs and abilities 
o f the client to the v/orld of vjork and (3) Becor.ie 
familiar with the resources of the comtnunity , 

F, Topical Outline: 

Topic #1, To become familiar vrith the roles assuned by 
various professional vforkers in the rehabili- 
tation process, . 

A, Behavioral Ob je ctive , 
Given a list of twenty job titles 
demonstrate, by v^ritten examination 
and vrithin 1 hour, the professional 
role of each as it relates to the 
rehabilitation process. The Healt h 
Careers Guidbook v:ill be used as the 
criteria of acceptability by the 

instructor, \ 

B, Instructional Approaches 
Lecture, discussion and reading 

C, Specific items relating to instructional 
approach, 

(1) Health Careers Guidbook . U,S, Printing Office 

( 2 ) Vocational Counseling with the Physically 
Handicappe d, Lloyd H, LofcuisT*] Nev/York' 

. Appleton ^ Century-Crafts* 195? 

(3) An Introd u ction to the Vocational 
Rehabilitation Process , J. ?, McGown Ed. 
Office of Vocational Rehabilitation, U,S, Dept. 
of Health, Education and v/elfare, Washington 
Government Print inr; Office I960. 
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Sourcos of Kvaluation: 
Exarnino tion^ 

Topic i!?.^ To evaluate and bocor.c faniliar v/j.th available 
community resource s • 

A. Behavioral Objective: 

The student v/ill construct a file of fi'x? 
cards of at least ^0 of the available 
coTfimunity resources in The State of Rhode Island. 
Each card should also contain infomaation 
as to services rendered, fee structure 
admission policies and the name of a contact 
person. Tv;o vreeks rnay bo taken for the 
completion of this experience. The instructor's, 
judgement in conjuction with Project A.R.I.S.E. 
reference manual vrill determine acceptability. 

B. Instructional Approaches 

1. Discovery 

2. Inquiry 

3» Intorviev;s 
ly. Discussion 

C. Specific Items Related 

■Aro av;ide Planning; of Fac ilities for Re h ab i 1 i t a t i on 
Services ^ (Public Health Service Publication 
930-B-2) , Washington: Government Printing Offic 

D. Evaluation: 
Card Pile 
Participation 

Topic #-3- Familiarity V7ith the problems of the handicapped 
college student. 

Behavioral Objectives: 

Demonstrate familiarity v/ith the problems 
of guiding the physically handicapped college 
student by performing: well {lOfo correct or ' 
bett er) on an 1 hour objective examination 
of concepts present in Rusalem's C-uidinf^ 
The Physically Handicapped College Student s 

Instructional Approaches ' ... 

Lecture 
Discussion 

Specific items related to instruction: 
Rusalem, H. Guiding the Physical H andicapped 
Collep:e Student. Nev; York: Columbia 19^ 

Evaluation: 
Examination 



B. 
C. 
D. 
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.Topic t!'!}.. Tho dGvolopncnt of- skills ncodcd to critically 
analyze case reports of rohabilitation clients. 

A. Behavioral Objectives:' 

The stuc'cnt will prepare an analvsir. of ten of the 
15 case^ studios proscntad to him'. Tho analysis 
should incorporate the principlrs dovelopcid* 
durin ■ the cour5je as v/ell as those discussed by 
M. Jacques and B. Thoraason. (see C below). 
Outsido references may be used and each analysis 
should be less than 7 typed pages. The 
instructor and a senior rehabilitation, supervisor 
v;ill evaluate the reports for acceptability. 
The time limit for completion is 3 v^eeks. 

B. Instructional Approaches. 
Loc:ture 

Discussion 
Discovery 
Problem Solving 

C. Specific items related to instruction 
Jacques, M. Critical C ounsej^in^^jnh « v 1 nr^ in 

Re h ab i 1 i t a t ioij_J^ e^Jiiji'^iR , Washinr'ton: OffTce of 
Vocational Rehabilitation 1959 

!>• Evaluation: 
Case Reports 



RHODE ISLAND COLLEGE 
EDUCATIONAL STUDIES DIVSION 
DEPARTIiErjT OF COUNSELOR EDUCATION 

COURSE REVIEW FORMAT 

Ai Department : Counselor Education 

B. Course Number and Title; Guidance 509, Practice and Pro- 

cedures in Group Guidance 

C. Course Description : 

This course covers the process of group development, 
an analysis of the Interpersonal and intrapersonal 
dynamics involved and the ap-J)lication of these learn- 
ings to specific group procedures. 

Credits: 3 graduate credits 
Hours 2^ class hours per -vjeek. 
Enroll I Class limit, 15 students, 

E. Cours e Purp ose ; 

This course is designed to Involve students directly in 
the groivth and development of a small group so that they 
might personally experience the dynamics and apply the 
resultant learnings to a variety of group procedures in 
education, 

F. Topical Outqin ei 

i. The pursuit of self-understanding in groups 
A. Behavioral objective i 



Given the establishment of minimal trust levels 
in the group, the learner Trill demonstrate his 
pursuit of self "-understanding by initiating 
thi-^ee observable acts of self -disclosure and or 
verbal requests for feedback in any two hour 
class session. Such acts must be confirmed at 
the end of this period by an appointed recorder 
using a group tally sheet designed for this 
purpose, 

B. Method of instruction ; 

Leader utilizes group discussion, facllltatlve 
exercises and behavior modeling. 

Co Instructional itejnst 



Group Process Recording Sheeti 
D. Evaluation J 



Assessment of process recordings. 
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The developncnt of effective coiintinicatlon sirills* 

A. Behavioral objective; 

On at least tr^o occarrions in a tiro hoar period 
the le^zrner imst ccrii:mnicate his fcelinss in 
first person fashlion with sufficient clarity 
to be understood by B0% of the croup Berbers. 
Failure to imderstand vxill be indicated if a 
menber holds up a red card. 

B. Method of Instruction : 

Group discussion, connunioation training, and 
imitative behavior. 

C. Instructional Itemo ; 

Audio tape for recording voice projection and 
quality. 

D. Evaluation ? 

Each member's " red card count vxill be tallied 
by process recorders. 

The development of empathlc listening siails-. 

A. Behavioral pb elective » 

At least twice during the group experience 
each member must demonstrate his capacity 
to offer at least Level 3 empathlc responses 
as measured by Carlthuff 's Empathy cRating Scale. 

B. Method of instruction i 

Discussion and empathy training. 

C. Instructional items : 

Carkhuff Empathy Rating Scale. 

Carkhuff , Helping: & Human Relations Vol. I. Holt, 
Rlnehart & Winston, I969. 

D. Eva.luatlon j 

Student and instructor ratings on empathy scale. 
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4. Building understanding of small grovip fimctionln^ 

A. Bchairloral ob elective : 

l/ith the help of Benne and Sheats roue classi- 
fications (see C), the learner must be able to 
observe and record croup process roles for a 
15 minute period and during that tine feed back 
tT;o comentaries designed to increase group 
efficiency and prof^rcss. At least one of the 
observer's cominents rnxst be unanimously accep- 
ted and inplemented by the group • 

B. Method of instruction t 

Brief orientation and demonstration on role 
of process obser^rcr. 

C. Instructional items t 

KejBp, Perspectives on the Group Process , 

"Group forces affecting learning, "p. 121. 
"Group self -evaluation," p. 130. 
•'A closer look at the role of the 
group ob$erver/*p, 138 

"Functional roles of group members . "p. 271. 

D. Evaluatio n! 

Observer commentaries villi be evaluated by the 
group. 

5. Group theory and leadership style. 

A. Behavioral objective 1 

The learner will select one of five given group 
theories and demonstrate in class the appropriate 
leadership for that p^.rtlcular theory. Each 
demonstration must conform to the description 
given by Kemp (see C.) 

B. Method of Instruction > 

Lecttire and role playing. 

C. Ins true t i onal Items 1 

Kemp, Perspectives on the Group Process , part IV, 
"Leadership", pp. 171-209. 

D. Evaluation I 



Class participation and demonstrations. 



6m An introductj on to group procedures • 
A* Behavioral ob elective: 

In keeping v:ith the purpose of this coiirse each 
student vJill identify ^ basic Insredients or 
learnings about groups that v?ere derived f ron 
his conpletcd G3:'oup experience and iMicate in 
vrritinc hov: these learnings could apply specifi- 
cally to crovlp counseling. An acceptable paer 
is one in v:hich 3 of the k basic ingredients ce.n 
be specifically identified in sone forra in the 
tests belov; (see C) 

B. Method of instruction : 

Sumarlzing class discussion. 

C. Instructional iteiris i 

Mahler, Group Counseling!: In th e Schools . 
Kemp, Foutldations of Group Counseling; # 

D. Evaluation I 



Written paper 



HHCD^v iSLA::D ccu::CrF. 



CCUR3J K^IK.I FO^JMA^ 

A. Deportment of Counselor r^ciu c;^tion o 

B, Coirrsc nunbcr and course title. Guidance 510- Inl;eriir/nip 
in Guidance lo 

Co Course descriptiozi (as found in catalof,uo, including 
prcrequi s itc g ) 

The course involves a gradual introduction to the 
v/brk of the counselor on the joby under the direction 
of a fully^-proparcd supervisor of guidance and 
counseling*, Local supervisors of guidance services 
collaborate v:ith college advisors in evaluating student 
progress . 

Prerequisites: Guidance ^QO: Practicun in Counseling; 
Guidance 5^9 • Practices and Procedures in Group Guidance 
and Guidance ^Oo: Measurement and Tost Interpretation 
in Guidance and the consent of ths department chairnan. 

Dc The coux*se candies three (3) graduate credits, meets for 

two class hours and fifteen riinutes each vioek, and requires 
a miniir^un of nine hours of laboratory (field) experience per 
weeko Maxiru'om enrollment is limited to five (5) students o 

Bp Course Purpose: 

The internship program provides the student v:ith the 
opportunity to 

1« experience the "realities" of a functioning guidance 
program % 

2o to apply and modify his nev/ly acquired theoretical 
knov/lodge • 

3o to deepen and extend his competencies as a coiinsolor^ 
in- training. 

P, Topical outline • 

!• The study of cumulative record cards systeno 

Specific Performance Criteria: 

A, ' design, maintain and/or revise cuiaulative record 
card system v/ith assistance and approval of field 
supervisor and counselor educator". 

Instructional Approaches for Topic 1*. 
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discusGxon 

obsei-vafcxon 

inquiry 

intervicvrs 

reading 

Cc Specific xtcns related to inctr uv. v • : : -1 
approach • 

(1) present ciL^.ulative card materi ciT r. :ar.^ sy.stera 

(2) textbook sources 

(3) cojruacrcial sources 

(Jj.) cunulativc cards used in ncight.^orinp schools 
H. Sources of evaluation 

(1) teachers 

(2) field supervisor 

(3) cotinselor educator 
(k) pupils 

(>) pupil service staff 
(6) parents 

2. Topic 2o 

To eviiluata and improve Dc vclopmontal Vocational 
Guidance Katerials. 

A. Differentiate good from poor educational and 
vocational inforraation naterials by cornparinp- 
available school materials v/ith NVGA's "Standards 
for use in Preparing and Evaluating Occupational 
Literature and submitting written evaluative 
report to field supervisor and cotmselor educator, 
both of who,ni njast deem the report reasonable and 
acceptable. 

Eliminate poor and retain good educational and 
vocational information materials, and up-date 
information files by locating and obtaining new 
publications m accordance v;ith criteria cited in 
aforementioned report and school monies allocated 
for such purnoseso 

B, Instructional Approaches 

discovery 
inquiry 
. discussion 

C. 'Specific items related to instructional approach 

(1) UUGA's "Standards for Use in ore^jarinc- and 
• evaluating occupational literature". 



(2) Vocational Guidance Quarterly 
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(3) Porre-.cr, G. , J^cv^^Vnal Lit^^^ 

.,:^4S:Io_t'lood i.ibLic;-!- i'VThV---T.— "v7^'^K-'i-r 

ill) Ohlscn, M. Guidance^^:3^ i,, tbc ^lo^c-^^r 
School, ijev: ^c-^^'--; F-^^^^TTT:^ 

(5) Coyrercial publishers of Eclucationol and Voc- 
aoional iriior.iation rcaterials (e.g. Chr^oniclc 

D. Sources of evaluation 
(1) reports 

^^'^ up-dated file or educational and 

vocational xnforraation mfcerials! 

Topic 3 

To evaluate and if necpo^sr^v -tv.,. 

Infomation Classif?L?tLn SysSr''' ^^^^^^^^^^^ Guidance 
A« Specific behavioral objectives 

approve the suitabilitTo; 4e s\ud^nt'7 .T^' 
(assuming a revise' on of -ho student's system 

essential) in IccorSance\ ^ST'"'^ 

of suitability! Doimie's criteria 

B, Instructional approaches 

itlTottir guidance staf r ) 

inquiry 

0. Vciflo items Pelatad to in.,truotional a.r,Poach 

cne u. i>. Departraent of Labor. 



D. Sources of evalu?.tion 

Ccraplctod (revised) filing systevi. 
Topic h. 

Administration and inteppro tation of croup guidonco tents • 

A • Behavioral objectives • 

Adninister selected group guidance tests (CoC« 
intelligence and aptitude tests, interest inventories 
etc.) un a e r the sup e r v i s i o n of the f i e 1 d sup e r v i s o r 
and interpret resulted via individual conferences 
to teachex-s, pupils and parents in accordance vjith 
Traxler^s. guidelines for adminis tDring/?iloerprc ting 
testsc. All individual conferences viill be observed 
by the field supervisor (vrith the consent of all 
pai'^ticipants ) via a one v;ay screen. Inteinis must 
achieve a supervisor's rating of "satisfactory" on 
,each of the criteria enuraeratod by Traxler<, 

B, Instructional approaches 
observation 
inter vie V7S 
clinical 

Cc Specific clinical items related to instructional approac 

1 1 Anas t as i , A , , Ps ycholo crjcal Testing, New York : The 
MacMillan Company, 19o7, 

2. Appropriate test manuals, 

3# Goldman, L,, UsjinE Tests in Counsel ing;, Nevr York, 
Apple ton-Century-Crofts, Inc • 197 i/ 

Ij,* Lyman, H,, gue sts Scores and What Sh ey Heanc 

Englewood Cliffs, Nevr Jersey, Prenti ce--Hall , Inc • 1 

5. Traxlor, A. E. "Pondarr.entals of Tsstinp;", Test 

Service Notebook, No. 2?, N. York: Harcourt, .Brace 
and V^orld, Inc. 1962. 

D, Sources of evaluation 

Rating scales (Trazler) . 

Topic 5 . • 

Counseling pupils. 
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A. Behavioral dbjcctivos • 

Conducting a r^iniriurn of four thirty i-iinutc piipll 
intcrvievjive Each interview \:xll be vcoorclcd on 
a cas^sotto tape (vjith the conriont o? the couTiselcc ) 
and cvaluatcfd by a counselor educator, usin£^ the 
Csrkhuf f-Bcrenscn--Truax Scale c The intern laust 
achieve an overall 3oO level oi functioning score 
on the six basic dinonsions of helping; er:ipathy, 
respect, concrc tnoss, genuineness, confr on tut ion 
and i itlmc d i a cy • 

3. Instructional approaches 

counseling 

feed-back (by the counselor educator after each 
of the recorded sessions)* 

Co Specific iteiris related to instructional approach 

(1) Carkhuff, Ro &: Berenson, G. Beyond Counscl^^^^;. . 
and Therapy, IJev; York, Holt, Rinchaft and i/insTon, 
T957o " 

{2) C ark huff, Ro , Kolping and Human Helations, Vol. 1, 
Ilolt^ Rinehart and^.-ZinstoiT, 1970c 

Sources of evaluation 



Carkhuf f-Berenson-Truax Scale c 



TdCD':: ToLAHD CCLLrTGi; 



Ccurs? 




A. Dj:.?AR'r:-lH:iT OF C OUIISELOR SDH GAT 10?: . 

B» Course Number and Course Title, Guidance 511: 
Internship in Guidance II. 

C. Course Description (as found In Catalogue, including 
prorequisitoE) . 

The student is provided vjith an ooportunitv 
for advanced field experiences under the 
collaborative direction of a school supervisor 
of guidance services and a counselor educator. 

Prerequisites: Guidance ^10: Intornshin in 
Guidance I and the consent of the Department 
Chairman. 

D. Number of credits, number of class hors, and number 
of hours of laboratory or clinical experiences per 
v/ook. Maximum number of students to be enrolled « 

The course carries three (3) graduate credits, 
meets for two class hours and fifteen minutes 
each week, and requires a minimum of nine hours 
-of laboratory (field) experiences per xveek. 
Maximum enrollment is limited to five (5) 
students . 

E» Course Purpose 

Guidance 511: Internship in Guidance II provides the 
student v/ith the opportunity to: 



1. extend his contact with the "realities" 
of a functioning guidanet? programe 

2e deepen and extend his growing competencies 
as a counselor by increasing^the frequency 
and complexity of involvement in essentially 
counseling and sonsultstive tasks. 



Topical Outline 



1. 



Topic I 



Assessment of school testing program. 
A. Behavioral objectives 
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Hovio-r and if nc coss::ry, make specific 
rccorrirricndat iono for revising and improvinf; 
school trstin,^ profraiai; by coir.paring charact- 
eristics of existinc prof^rans x^^ith those 
identified as "essential" by Shertzcr and 
Stone (see C. 1 belovj)^ Ccraparat ive statistics and 
recoTxnendaticns should bo subiaittcc in the form 
of a i7ritten repox^t to field supervisor and 
counselo:-' educator for reviev: and apnroval« 

B« Instructional approaches 

discovery 
discuss ion 
interview 
inqu iry 
observation 

C« Specific items related to instructional 
approach. 

(!) Sbortzer, Bo f/^ Stone, a,. Fu ndamentals of 
Guidance , Boston: Houghton-Mifflin Company, 
1966, PP. 2l6-2l6o 

i?) Ih-7rost, W., V/hat Constitutes a Minimal 
Testino; Pro r: ram for Klementary and Junior Hip:h 
School , Kci-j York: Har court-Brace and World, 
Inc* 1956. 

(3) Lennon, T., "^election and Provision of 
Testing Katorials", Test Service Bulletin , No, 99, 
New York: Harcourt, Brace and Vcorld, Inc* 1962, 
PP 1-2. 

D. Sources of Evaluation. 
Report. 
2. Topic 2 

Consultation - School Testing Program 
A# Behavioral Objectives. 

Implementation of aforementioned recom- 
mendations (1.0) by conferring with signi- 
ficant authorities on the merits of the 
proposed changes. The field supervisor 
and counselor educator v/ill assess the nature 
and extent of the changes made and attitudes 
of personnel responsible for initiating them. 

B* Instructional approaches. 

discussion 
inquiry 



C* Specific items related tc instructional a; proacU. 

(1) Sec bibliography listed under 1. above. 

( 2 ) Tou Ic s c , J « , On Bolnr: a Consultant j nine o - 
graphed paper, University of California, Tk)S Angeles, 
1970. 

D. Source of evaluation 
verbal reports* 

chan£:cs in school testing pro<^ra2Tis. 
3. Topic 3 

Counseling; pupils 

A. Conduct a mininum of twelve fifty minute/ 
counseling: intervicvzs, six v:ith one pupil and six 
with another • ii;ach intcrviev: v;ilL be recorded on 

a cassette tape (with the conr^cnt of the counscleo) 
and evaluated by a counselor educator, using the 
Carkhuff--Hcrneson-Truax Scale o The intern must 
achieve an overall 3.3 level of functioning; score 
on the six basic dimensions of helpinco 

B. Instructional approaches 
!• counseling 

2. feed-back (by the counselor-educator after 
each of the recorded sessions) & 

Specific items related Ito instructional approaches* 

(1) Carkhuff, Ro and Berenson, B. G., 
Beyond Counseling and Therapy , New York: 
Holt, Rinehart and v/inston, 196?. 

(2) Carkhuff, R., Hclpinr^ and Human Relations ^ 
Vol. 1, Holt, Rinehart and V/inston, 1970. 

(3) Carkhuff, H., Helping and Human Relations, 
Volo P, Holt, Rinehart and V/inston, 1970. 

D. Sources of evaluation. 



Carkhuff -Berenson-Traux Scale 



Topic k. 

Consultation - Teachers and parents on pupil problcjrjs. 

A. Behavioral objectives 

Anelicrate pupil problcns by consulting (i.o. 
making- helpful verbal intfiiventions ) i/ith 
teachers and parents (individually or in grorps) 
of assi-^ned counsolees. The consultation sessTons 
v/ill be recorded v;ith the consent of the consultce . 
Parents and teachers nust find interventions 
acceptable, i.e., accede to specific suc-cstions, 
advice, interpretations, etc. In addition, each 
of the recorded sessions will bo critiqued in a 
group setting by a counselor educator and the 
interns' peers (i.e., other interns) by discussing 
and consenually accepting or rejectinr- the intern's 
interventions, 

B. Instructional approaches 

Clinical 

Counseling 

Discussion 

Interviews 

Tolling 

C. Specific items related to instructional approach 

1. see bibliography under C.3 above 

2. Dreikurs, i^.. Children: The Chall^nr^e . Now York 
Meridoth Press, 196ij.. ;; — ~ 

^' S^^ij^^s, R. Psychology in the^'Classr oom. 
New York, Harper and Row, rev. ed., I967. 
Dreikurs, R., _FacGily Counseling Manual, 
University of Ure-on ^ress, 19d1j.. 

D. Sources of evaluation 



cassette tapes 



RHODE ISLAIID COLLKGr: 



COUHSS REVISI-: ?ORI!AT 



DEPAHTI-EHT 0? COiJIISI-LOH EDUCATION 

Course Ilmaber and Course Title: S eninar in Guxd^mce: 
Secondary Schoo l :: c { 

Course Desci^iption: 

This course provides an opportunity for depth analysis 
of the guidance functions at the secondary school levels 
Emphasis is upon synthesis of theory and practice. Considera 
tion is given to both research and ovaluafcioh. Prerequisites 
Open only to advanced graduate students v/ith the consent 
of the advisor. 

This course carries three (3 ) graduate credits , The 
enrollees ineet for tv:o and one-quarter class hours each 
week, as a group and individually \>rith the instructor at- .. - 
periodic sessions throughout the semester. 

Course Purpose : 

1. Acquire extensive exposure to literature in special 
interest areasj e^g. conteiriporary research in counsel- 
ing, counseling the disadvantaged, theories of school 
counseling, group methods, computer techniques, ethics, 
etc» 

2. Thoughtful contemplation of contemporary issues in 
guidance and counseling on the national and local 
scene « 

3m Careful appraisal of theoretical underpinnings of 
_ school guidance practices. 

1^. The acquisition of an improved professional attitude 
and commi tment • 

Topical Outline 

!♦ Topic .fl: A Survey of the Guidance Field in Secondary 
Education. 

a. specific behavioral objective — to describe and 
integrate in written fashion the v^^rious contemporary 

• issues in guidance and in counseling* (e og. , computer 
techniques, ethics, standards, drug% in the schools, 
multiple counseling, etc.) in. an educational setting 
' according to A. P. A. manual guidelines. 

b. Institutional ^preaches 

1. discussion 

2. inquiry 

3« problem solving^ 
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Ct Specific iteris related, to instructional apprcaclics 
are as follovrs: 

!• texts: 

Stone, S. and Shertzer^ (EdsO Guidanco, 
H pnop:rar)h' Se ries^ Vol . I : Orpianizat ion and 
Administrat ion ^ Vol. II: Counseling; , Volume 
III: Testing. 

2* Journals : 

All journals relevant to guidance and counseling 
at the secondary levels 

d. Source::- of Evaluation 

lo Position paper, 

2. Reports 



RhoclG Island Collogo 
Couruo Rovicv; Format 



Ao Counsolor Education Dopartn}ont 

B# Guidance 5.6-^ * Seminar i n Elomo ntary Scfaool Guiclanoo 

C# Course closcription 

This course provides an Indepth study of the guidance and 
counseling function in the elomenisary school* JSmphasis is placed 
upon the developraent of a philosophy framov:ork for elementary 
school guidance and the practicle aspects of inrplemontinj?; 
elementary school guidance programs. Consideration is given 
to current research and evaluation^ 

Prerequisites? Open to advanced students njajoring in 
elementary school guidance and the consent of the ins true tor • 

Dp Throe seraester hours; 1? class sessions, three one hour con- 
feroncos with the instructor, five hours of feild visitation 
within the semester. 
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E« Course Purpose 

To provide an intergration of the theoretical aspects 
of child development into the implementation of practicle 
elementary school guidance. 

P# Topical Outline 

I. Survey of theory and practice in elementary school guidance 
A# Specific behavioral objectives 

The student, will be able to demonstrate his knowledge 
through written and verbal reports 
Instructional approach 
!• Lecture 
2. Discussion 
3»' Interview 
C# Specific items 

1. Readings from texts and recommended bibliography 

2. Peild trips 
3« Films 

Sources of evaluation 

1. Reports 

2. Participation 

Current research and practise 

A. Specific behavioral objectives 

The student will be able to demonstrate his knowledge 
through v/ritten and verbal' reports of the philosophical 
approaches, the practicle modes and current evaluative 
research in elementary guidance* 

B. Instructional approach 

• !• Community experiences 
2» Interview 
3« Discussion 
Inquiry 

Specific items • . 

!• Films 
2. Bibliography 



D# Sources of Gvaluatlon 
!♦ Reports 
2. Participation 
Devolopment of models for practice 
A* Specific behavioral objectives 

The Gtui^erit will demonstrate by written report that 
he has intelloctu^lly raastered the theoretical models 
and is able to create an individualij^cd model for a 
School system* 
B# Iniitructional approach 
!• Interview 
2. Inquiry 
3» Discussion 
I}.. Community exporicncos 
C © Specific items 
!• Bibliography 
2o Field trips 
Dt Source of evaluation 
1. Reports 
2* Participation 

G. Texts: Counsoling in the Elem entary Schools - Van Iloose 

ElemGntary Sho ol Guidance - Hanson and Stovlc 
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Wiode Island College 
CoursG RGView Format 



Counselor Education Department 

Course Guidance 580; Practicum in Counseling I 
Course Description 

This course is an introduction to Clinical Practice, 
emphasizing observation and evaluation of helping skills' 
m laboratory-seminar sequence. Focus on developing com- 
munication skills and interpersonal relationships, in-- 
eluding self -analysis . No prerequisite. 

Three semester hours; 17 classroom sessions of 2 1/2 hours 
weekly; three one hour conferences with instructor and a 
maximum enrollment of 5 students. 

Purpose of the course is to develop effective helping skills- 
develop constructive interpersonal relationships with persons 
seeking help, and to stimulate the development of an indivi- 
dualistic counseling style for students. 

Topical Outline 

1. CoiTimunication skills 

A. Specific behavioral objectives 

1. Listening 

a. Identify the feeling expressed verbally or written 
at a level 3 on the Carkhuf f -Truax Scale, 

b. Interpret the meaning of the feelings expressed 
verbally or written at a level 3 on the Carkhuff- 
Truax Scale. 

2. Articulation of the six core dimensions of counseling 

a. Construct responses 

b. Peer exchanges and critique 

c. Definition of the six core dimensions 

3. Discrimination skills 

a. Distinguish poor quality response from high quality 
response by use of standardized discriminative stimuli 
for each of the core dimensions. Expert judge's 
ratings provide the standard for scoring. 

B. Instructional approaches 

1. Laboratory 

2. Discussion ' 

3. Observation 

4. Role' playing 

5. Interview 

C. Specific items 

1. Audio tapes 

2. Video tapes 

3. Films 



Sources of evaluation 

1. Participation 

2. Student conferences 

3. Performance 



II. Establishing effective interpersonal relationships 
A. Specific objectives 

1. The student' will facilitate exploration of the counsellee's 
problem at a level 3R of the Carkhuf f-Traux Scale. 

2. The student will provide understanding to the clients 
problem. 

3. The client v/ill develop effective courses of action 
for the resolution of the problem. 

Instructional approaches 
1« Laboratory 

2. Interview 

3. Observation 

4. Demonstration 

C. Specific items related to the instructional approach 

1, Film 

2, Audio tapes 

3, Video tapes ' 

4, Clients 

D. Sources of evaluation 

1. Participation 

2, Performance tests 

G. Texts: Beyond Counseling and Therapy - Carkhuff and Berenson 
Disclosing Man To Himself - Jourard 
Counseling ~ Houghton Mifflin 

Helping and Human Relations^ Vol. I & II - Carkhuff 



ERLC 



Rhode Island College 
Course Review Format 



Counselor Education Department 

Course Guidance ^6l ; Practicum in Counaelinp; II 

Course Description 

Students enrolled in. this course are expected to work 
with clients under controlled supervisory conditions. Closed 
circuit television, tape recordings and process recordings 
are used. Offered only to matriculated candidates. • 
Prerequisites: Guidance 500 and 580 

Three semester hours; 17 class sessions; three one hour 
conferences with instructor; five hours of clinical prac- 
tice per week* Maximum enrollment is 5 students. 

Course purpose: This course is offered to provide further 
insight and skills in the counseling process. It aims to 
enable students to. better understand and facilitate clients 
in effective helping relationships. 

Topical Outline 

I. Discrimination skills: 

The student will be able to discriminate among an 
array of differentially effective responses on those {<:>in<i; 
related to constructive client change (empathy, respect, 
concreteness, genuiness, confrontation and iromediacy). 
The students ratings of standardized and representative 
client stimulus expressions should be essentially In 
accord with expert ratings. 

A. Instructional approach 

1. Demonstration 

2. Role playing 

B. Specific items 

1. Audio tapes 

2. Video tapes 

3. Films 

1+. Text readings 

C. Sources of evaluation 

1. Participation 

2. Student conference 

3. Performance tests 
1+. Client feed-back 

II. Responsive skills: 

The student will be capable of communicating helping 
conditions on those dimensions related to constructive 
client change (empathy, respect, genuiness) at a minimum 
level 3 on the Carkhuf f ^Truax Scale. The overall rating 
of the students written and verbal responses to a series 
of standardized and representative client stimulus 
expression cannot be less than a 3.0 (on a five point 
scale) as measured by the Carkhuf f--Truax Scale. 



A. Instructional approach 

1. Demonstration 

2, Role playing 

B. Specific items 

1. Audio tapes 

2. Video tapes 

3. Films 
km Text 

C. Sources of evaluation 

1. Participation . 

2 . Performance tests 

3. Client feed-back 
III. Initiative skills: 

The student will be capable of communicating and dem- 
onstrating the initiative condition on those dimensions 
related to constructive client changes (confrontation 
and immediacy). Overall ratings of the students written 
and verbal responses to a series of standardized and 
representative client stimulus expressions must be at a 
level hr.O as determined by the Carkhuf f-Truax Scale. 

A. Instructional approach 

1. Laboratory 

2. Role playing 

3. Demonstration 

B. Specific items 

1. Video tapes 

2. Audio tapes 

3. Films 
Text 

C. Sources of evaluation 

1. Participation 

2. Performance teats 
3» Client feed^^back 

IV. Courses of action 

A. Objectives: 

The student will be capable of constructing a 
course of action for the resolution of any problem 
the client may present by utilizing the alternative 
modes of behavior available from the clients value 
systems. 

B. Instructional approach 

1. Demonstration 

2. Role playing 

C. Specific itemis 

1. Paper and pencil tests 

2. Video tapes 

3. Audio tapes 
Ij:. Text readings 

D. Sources of evaluation 
1 • Performance 

2. Client feed-back 



G. Texts: Hslpinp; and Hioman Relations , Vol,I+II - Cvirkhuff 

Beyond Counseling; and Therapy - Carkhuff and Berenaon 

Counaellng; Guidance Monograph Series II - 
' Houghton Mifflin 
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RHODE ISLAND COLLEGE 
EDUCATIONAL STUDIES DIVISION 
DEPARTMENT OP COUNSELOR EDUCATION 



A. Departecnt i Counselor Education 

B. Course Number and Title i Guidance 582, Practlcim In Group 

Counselliig. 

C. Course Descrlptioni 

This practlcura offers advanced group counseling 
experience under supci^vlsed laboratory conditions 
featuring observation and "-^valuation by students 
and Instructoi^s In labors t :*y-semlnar sequence. 

D. Credits 1 3 graduate credits. 

Hours : 2i class hours per v^eek plus approximately 

10 hours of field work. 
Enroll > Class limit, 5 students. 



-Course Purpose i 



The basic purpose of this course is to assist student 

to become facilltatlve counselors within a group setting. 

P. Topical Outline I 

1. Developing self-ax^areness in the group. 

AATt Behaviora l objective: 

Following a brief initial get-acqualnted period, 
each* group member must share his first impress- 
ions of every other member as a means of assess- 
ing respective Interpersonal Impact. An accept- 
able level of sharing is one in which each mem- 
ber has received and recorded N-1 initial im- 
pressions from the group. 

B. Method of I nstruction i 

The group leader will facilitate round-robin 
discussion and feedback by specifically asking 
for shared first impressions. 

C. Instructional items i 

Hone 

D« Evaluatlon i 

Class participation. Students will be asked to 
record their feedback as part of a personal 
growth log to be submitted at the end of the 
ccourse. 



2t Developing; communication skills # 

BohaylorQ l objoctive i 

Given an on-going group counseling experience 
over a tvjo hour period, each practicum meuber 
must (lenonRtrate his capacity to make tvjo 
verbal interventions that are clearly under- 
stood by 80% of the group. Failure to under- 
stand the member's nessage vrill be Indicated 
by holding up a 5x7 card embossed vdth a 
ijuestlon mark. 

Bt Method of instruction t 

Group v;ill be involved In a real group coun- 
seling experience with classmates. Leader 
will laodel some behaviors within the group. 

C« Instructiona l 1 terns i 

None 
D. Evaluation ! 

On the spot process observing by the instructor. 
3« Developing empathlc listening. 

A. Behavioral objectlvei 

At least twice during the on-going group counsel- 
ing experience each practicum memberdn a two 
hour period) must be able to produce Level 3 
empathlc responses as measured by Carkhuff's 
Empathy Rating Scale. 

B. Method of instruction ! 

Group discussion and empathy training* 

C. Ins true 1 1 onal Items i 

Carkhuff Empathy Rating Scale as cited in 
Carkhuff , Helping and Human Relations . Vol. I 
Holt, Rlnehara & Winston, 1969. 

D. Evaluation! 



Collective ratings on empathy scale. 



3. 



^. The counselor and leadership stylo 
A. Behavioral ob.lectlve i 

Given an on-going group coimsolins session 
vrithin the practiciim, each member Vfill 
assume leadership for a 15 minute period 
and during that tine he must nake at least 
two facilitative interventions designed to 
foster group growth and pro;;:i:ess. Video- 
tape replays of each 15 ninute segment vrlll 
• be evaluated by the group and facilitative 
interventions will .be defined as those v;h4fiih 
the group unaniiaously pei^ceives as being 
helpful* 

B# He t hod of instruction : 

Group discussion and videotaping. 

C, Instructi onal ite?ns 1 

Sony Portable T.V. Camera and Recorder. 

D. E\^aluatlon < 

Group concensus evaluation of videotaped 
leader interventions. 

' $. Field experience in group connseling 

A. Behavioral objectlvei 

Given six off-campus clients for five, one hour 
sessions ^ each class member must demonstrate 
his ability as a group counselor by taking his 
group through at least the Involvement and 
Transition stage as described by Mahler. All 
sessions must be tape recorded and lOminute 
excerpts of the first, middle and closing 
sessions must be presented to the instructor 
and or class for evaluation. Manifest coun- 
selee behavior and Mahler's stages descriptions 
will be the criterion for determining whether 
the requisite stages of de:relopment were reached * 

B. Method of Instruction 1 

Field experience and tape analysis. 

C. Instructiona l items 1 

Mahler, Group Counseling: in the Schools . Ch. k8c5. 
Tape recorder.. 

D. Evaluation ; 

O . Analysis and evaluation of taped sessions. 

ERjC 



Appendix 




Rhode Island College 



Providence, Rhode Island 02908 
Established 1854 



Department of Counselor Education 



Dear 



This letter is to inform you that your credential file 
is complete and you are now eligible to be screened for 
admission into the Counselor Education program. 

The screening experience will assess your interpersonal 
skill development. Please do not be concerned with pre- 
paration because it is not an academic evaluation . 

We have scheduled your screening for 
from to in Horace Mann Building, Room 064. 

Please contact me in writing if it is impossible for you 
to participate in this screening session. I may be 
reached at: 



We wish you well and are looking forward to meeting you 
the scheduled time. 



Department of Counselor Education 



Horace Mann Building 
Rhode Island College 
600 Mt, Pleasant Ave 



Providence, R. I. 02908 



Sincerely, 



Jeanette E. Tamagini 
Professor and Chairman of 



Selection Committee 
Counselor Education 
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Appendix 'D' 



ERIC 



LI\BOR?.TOHY S3SSIOW 



Circle 



1. RaoDort established between 

client and ccanseior 1 2 3 4 5 

2. Counselor's emrjathetic respon- 
siveness 1 2 3 4 5 

3. Counselor concreteness 

or specificity 12 3 4 5 

4* Coimselor genuiness or 

congruence 12 3 4 5 

5* Counselor ti?5e of confrontation 1 2 3 4 5 

6, Counselor use of ijnmediacv 1 2 3 4 5 

?• Overall counselor resnonsiveness 12 3 4 5 

8, Overall counselor initiative 12 3 4 5 

9. Reneral coMnents 



PAT! 



Fill out irined lately afcer each s^>':-3iOi\ hv chackipa the 
appropriate soace. 



Did the counselor seein interested 
in vou and vour crcblem? 

Did vou feel understood? 



Mot at 
all 



Sop.ewhat 



3. 


Did the counselor allov? vou 
to exnlore vour nroblem? 


r — 

- J 


i i """" 


4. 


Did vou feel the counselor 
valued vou? 




s 

t 

! 
i 


5. 


Did vou like the counselor 
as a t)er5?on? 




1 


6, 


VTould you recommend the cotmselor 
for some one in vour ovm familv? 




! 


7. 


Oid vou feel the counselor was 
beina himself? 




1 

J „ 


8. 


General Comments : 







ERIC 



Hov* ci<^ vcu ^eel -rc:"t c:.-:? session? 



If vou had CO do ^Sae sesfrion ever 
do dlfferenclv? 



^rfaiJ^.. vrfiat in j ant you 



3 . -tinaral Comments : 



EKLC 



